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APPENDIX 7
APPENDIX 7
Statistical treatment for results
Results which were obtained by study tools were put in files and fed into the
computer in order to be able to apply the following tests:
1. Frequencies
In this test each respondent has been numerated at each level from the responses
levels and has given subjective grades regarding "Likert Scales fivefold, as
follows:-
strongly agree
agree	 4
undecided	 3
disagree	 2
strongly disagree	 1
A negative comparison was given for the opposite measurement as follows:-
strongly agree	 1
agree	 2
undecided	 3
disagree	 4
strongly disagree 	 5
2. The mean equation was calculated as follows:-
E 1 = 1 x niMean—	 Eni
2
3. Standard deviations were calculated as follows:-
Standard deviation =	 E (X-X)2E 1 n1
4. T-tests were calculated to examine levels of significance between the means
regarding two samples by using the following equation:-
T=
T' - 1) S 1 2 + ( n 2 - 1) S 2 2 ( n i + fl2)fll+fl2fl	 'Inln2
Where
X, Y	 means of two samples
n 1, n2	 number of samples population
S 1,	 S2	 variance of two samples
(spss/pc+) is giving the value of t-test and level of significance statistically to each
value.
3
Reliability of study tools:
The following result shows the reliability test for both tools:
First: Parents' questionnaire.
The following tables clarify the results of the internal reliability coefficient between
each question and a total item of the questionnaire.
ITEM - TOTAL STATISTICS
Qi
Q2
Q3
Q4
Q5
Q6
Q7
Q8
Q9
Ql0
Qil
Ql2
Q13
Q14
Q15
Q16
Q17
Q18
SCALE
MEAN
IFITEM
DELETED
68.0417
68.4821
68.5179
67.6250
67.8279
67.8571
67.8988
68.3095
68.3036
68.3690
68.4167
68.0893
68.6548
67.3929
67.4881
70.9524
68.7679
68.1667
SCALE
VARIANCE
IFITEM
DELETED
54.2318
52.9697
53.0416
5 6. 247 8
54.25 15
55.3807
54.2352
50.4066
5 1.3863
5 1.6594
5 1.2265
58.0578
50.8142
58.3597
57.9400
60.4528
53.6284
51.4810
CORRECTED ALPHA
	
ITEM-	 IF iTEM
TOTAL	 DELETED
CORRELATION
	
.3336	 .7752
	
.3633	 .7734
	
.3225	 .7776
	
.3145	 .7765
	.4829	 .7670
	
.3337	 .7751
	
.4367	 .7689
	
.5323	 .7590
	
.5505	 .7590
	
.5331	 .7604
	
.5027	 .7619
	
.055 1	 .7963
	
.4781	 .7636
	
.3587	 .7795
	
.2856	 .7794
	
.0857	 .7953
	
.2973	 .7795
	
.5040	 .7620
4
The result in this table shows that the internal reliability coefficient of the items of
the questionnaire is high and not less than (0.750). This indicates that the result is
more than the average (0.500) which means that the questionnaire items are
reliable and trustworthy.
The measurement of external reliability is clarified in the split half tests in the
following results:
CORRELATION BETWEEN FORMS	 = .6287
EQUAL LENGTH SPEARMAN-BROWN	 = .7720
GUTTMAN SPLiT-HALF	 = .7658
UNEQUAL-LENGTH SPEARMAN-BROWN = .7720
9 ITEMS IN PART 1
	
9 iTEMS iN PART 2
ALPHA FOR PART 1 = .7037 ALPHA FOR PART 2 = .5764
The results indicate that Spearman coefficient is reached (0.770) which shows a
high reliability between the half tool. As a result of this the tool (questionnaire) is
reliable both internally and externally.
5
Secondly, the Teachers' Questionnaire.
The following table clarifies the result of the internal reliability coefficient between
each question and the total items of the questionnaire after the removal of the
questions which have no high level of reliability.
Page 62 spss/pc+
RELIABILITY ANALYSIS - SCALE (TEST)
QI
Q2
Q3
Q4
Q6
Q7
Q8
Q9
Ql0
Qil
Q13
Q14
Q15
Q16
Q17
Q18
Q19
Q20
SCALE
MEAN
IFITEM
DELETED
112.7353
112.3588
112.5882
113.0059
112.5000
112.5059
112.4647
111.9353
112.8647
112.1235
113.7235
112.6235
112.6882
112.6176
112.4765
112.6118
112.7294
114.7 118
SCALE
VARIANCE
IFITEM
DELETED
194.8585
195.97 11
193.7584
193.9704
202.5473
199. 1390
196.9958
206.4277
195.8573
205.5290
204.2249
197.9284
205.1744
195.4920
196.4876
193.872 1
193.3820
202.0644
CORRECFED ALPHA
	
ITEM-	 IF ITEM
TOTAL	 DELETED
CORRELATION
	
.4622	 .8752
	
.5789	 .8736
	
.5742	 .8730
	
.4435	 .8757
	.2 48	 .8792
	
.3420	 .8779
	
.4851	 .8750
	
.2099	 .8798
	
.4731	 .8751
	.19 	 .8801
	
.0940	 .8862
	
.3991	 .8767
	
.1028	 .8839
	
.5129	 .8743
	
.4955	 .8748
	
.5325	 .8737
	
.5317	 .8736
	
.1821	 .8825
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Q20
Q21
Q23
Q26
Q27
Q28
Q29
Q30
Q31
Q32
Q33
Q34
Q35
114.7118
113.3294
112.4412
113.4647
112.4294
112.4176
113.0353
113.1765
113.1706
113.3353
113.1471
113.1412
113. 1412
202.0644
192.8968
202.5675
194.2266
205.2642
202.5760
189.0402
189.0574
188.5210
192.3899
190.7297
189.8734
192.323 1
.182 1
.4525
.2396
.3356
.1525
.2534
.6717
.6439
.6779
.4845
.6008
.6583
.599 1
.8825
.8755
.8799
.8796
.88 13
.8795
.8702
.8707
.8700
.8746
.87 19
.8707
.8723
The result shown in this table is that the internal reliability coefficient of the items
of the questionnaire is high and not less than (0.870) which means that the
questionnaire items are reliable and trustworthy.
The measurement of external reliability is clarified by the split half test in the
following:-
CORRELATION BETWEEN FORMS 	 = .6264
EQUAL LENGTH SPEARMAN-BROWN = .7703
GUTTMAN SPLIT-HALF	 = .7532
UNEQUAL-LENGTh SPEARMAN-BROWN = .7703
15 ITEMS IN PART 1
	
15 ITEMS IN PART 2
ALPHA FOR PART I = .7628
	
ALPHA FOR PART 2 = .8448
7
The result indicates that Spearman coefficient is reached (0.770) which shows a
high reliability between the half tool. As a result of this the tool (questionnaire) is
reliable internally and externally.
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Section A
First: Analysis of parents' responses
Field 1
Q 1.1 Sex effect upon response:
Data shows in Table [1] that schoolboys' parents response is 4.32 mean and 0.99
standard deviation, while schoolgirls' parents response is 4.16 mean and 1.00
standard deviation. The T-test value is 1.18 which means the variance has no
statistical significance at the level 0.05 which indicates that the sex of the pupil has
no effect on the parents' responses on this item.
QI .2 Nationality effect upon response:
The data in Table [1] shows that Kuwaiti parents have responses of 4.5 mean and
1.08 standard deviation, while Saudi parents' responses are 4.53 mean and 0.79
standard deviation. These variances are statistically significant as the T-test
shows. 3.41 at the level of 0.001 which means that Saudi parents encourage the
teaching of I.R.E. in society more than do Kuwaiti parents.
Ql .3 Qualification effect upon response:
The data shows in Table [1] that parents with high qualifications have responses of
4.21 mean and 0.96 standard deviation, whereas the parents with intermediate
qualifications have responses of 4.6 mean and 1.12 standard deviation. These
variances have statistical significance at 0.6 T-test and at the level of 0.05. This
means that qualifications have an effect on this response.
Q13.l Sex effect upon response:
Data shows in Table [1] that schoolboys' parents responded at 3.63 mean and
1.14 standard deviation, while schoolgirls' parents response was 3.73 mean and
9
1.11 standard deviation. The T-test value is 0.58 which means that variance has
no statistical significance at the level of 0.05 which means pupils' sex has no effect
on this item.
Q13.2 Nationality effect upon response:
From the data expressed in Table [1] it can be seen that Kuwaiti parents'
responded at 3.59 mean and 1.18, while Saudi parents responses were 3.79 mean
and 1.05 standard deviation. The T-test value shows 0.24 which indicates that the
variance has no statistical significance at the level of 0.05 which means that
nationality has no effect on the response to this item.
Q13.3 Qualification effect upon response:
Data indicates in Table [1] that responses of highly qualified parents was 3.52
mean and 0.98 standard deviation. Intermediate qualified parents had responses of
3.36 mean and 1.18 standard deviation. The T-test value is 0.64 which indicates
that there is no statistical significance at level 0.05, and therefore that qualification
has no effect on response to this item.
Q 14.1 Sex effect on the response:
Data in Table [1] clarifies that schoolboys' parents' responses were 4.91 mean and
0.29 standard deviation, while schoolgirls' parents' responses were 4.9 mean and
0.35 standard deviation. T-test value is 0.27 which means that variances have no
statistical significance at the level of 0.05, and therefore pupils' sex has no effect
on the parents' responses.
Q14.2 Nationality effect on the response:
From the data expressed in Table [1] the Kuwaiti parents had responses of 4.86
mean and 0.35 standard deviation. Saudi parents responses were 4.96 mean and
0.19 standard deviation. The T-test value is 2.45 which means that the variance
10
has statistical significance at the level of 0.01. Therefore nationality has an effect
on the responses, and the Saudi parents have a greater appreciation of the
importance of I.R.E. in preparing a good generation in society in both morality
and behaviour.
Q14.3 Qualification effect on the response:
The data shown in Table [1] indicates that highly qualified parents have responses
of 4.93 mean and 0.26 standard deviation, whereas intermediate qualified parents
have responses of 4.9 mean and 0.3 standard deviation. The T-test value is 0.38
and the variance has no statistical significance at level 0.05. This means that
parents' level of qualification has no effect on this response.
Q15.l Sex effect on the response:
Data in Table [1] clarifies that schoolboys' parents' responses were 4.81 mean and
0.45 standard deviation, while schoolgirls' parents' responses were 4.77 mean
and 0.42 standard deviation. 'F-test value is 0.72 which means that variances have
no statistical significance and therefore pupils' sex has no effect on the parents'
responses.
Q15.2 Nationality effect on the response:
From the data expressed in Table [1] the Kuwaiti parents had responses of 4.7
mean and 0.52 standard deviation. Saudi parents responses were 4.94 mean and
0.24 standard deviation. The T-test value is 4.0 which means that the variance has
statistical significance at the level of 0.001. Therefore nationality has an effect on
the responses, and the Saudi parents find that 1.R.E. has an important role in
society's progress, more than do Kuwaiti parents.
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Q15.3. Qualifications effect on the response:
The data shown in Table [1] indicates that highly qualified parents have responses
of 4.82 mean and 0.39 standard deviation, whereas intermediate qualified parents
have responses of 4.83 mean and 0.37 standard deviation. The T-test value is
0.17 and the variance has no statistical significance at level 0.05. This means that
parents' level of qualification has no effect on this response.
Ql8.1 Sex effect on the response:
Data in Table [1] clarifies that schoolboys' parents' responses were 4.04 mean and
1.07 standard deviation, while schoolgirls' parents' responses were 4.2 mean and
0.98 standard deviation. T-test value is 1.08 which means that variances have no
statistical significance at a level of 0.05 and therefore pupils' sex has no effect on
the parents' responses.
Q18.2 Nationality effect on the response:
From the data expressed in Table [1] the Kuwaiti parents had responses of 3.98
mean and 1.8 standard deviation. Saudi parents responses were 4.28 mean and
0.93 standard deviation. The T-test value is 2.0 which means that the variance has
statistical significance at the level of 0.05. Therefore nationality has an effect on
the responses, and the Saudi parents find that teaching I.R.E. has an effect on their
children, more than do Kuwaiti parents.
Q18.3 Qualifications effect on the response:
The data shown in Table [1] indicates that highly qualified parents have responses
of 3.96 mean and 0.92 standard deviation, whereas intermediate qualified parents
have responses of 4.09 mean and 1.01 standard deviation. The T-test value is 0.6
and the variance has no statistical significance at level 0.05. This means that
parents' level of qualification has no effect on this response.
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Field 2
Q3. 1 Sex effect upon response:
Data shows in Table [2] that schoolboys' parents response is 3.68 mean and 1.3
standard deviation, while schoolgirls' parents response is 3.83 mean and 1.04
standard deviation. The T-test value is 0.88 which means the variance has no
statistical significance at the level 0.05 which indicates that the sex of the pupil has
no effect on the parents' responses on this item.
Q3.2 Nationality effect upon response:
The data in Table [2] shows that Kuwaiti parents have responses of 3.58 mean and
1.24 standard deviation, while Saudi parents' responses are 3.99 mean and 1.08
standard deviation. These variances are statistically significant as the T-test
shows. 2.39 at the level of 0.02 means that Saudi parents have more conviction
than Kuwaiti parents that their children's interest in LR.E. is weak.
Q3.3 Qualification effect upon response:
The data shows in Table [2] that parents with high qualifications have responses of
3.46 mean and 1.23 standard deviation, whereas the parents with intermediate
qualifications have responses of 3.86 mean and 1.18 standard deviation. These
variances have no statistical significance at 1.49 T-test and at the level of 0.05.
This means that qualifications have no effect on this response.
Q5.1 Sex effect upon response:
Data shows in Table [2] that schoolboys' parents responded at 4.55 mean and
0.59 standard deviation, while schoolgirls' parents response was 4.37 mean and
0.93 standard deviation. The T-test value is 1.66 which means that variance has
no statistical significance at the level of 00.5 which means pupils' sex has no
effect on this item.
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Q5.2 Nationality effect upon response:
From the data expressed in Table [2] it can be seen that Kuwaiti parents'
responded at 4.42 mean and 0.83, while Saudi parents responses were 4.53 mean
and 0.65 standard deviation. The T-test value shows 1.02 which indicates that the
variance has no statistical significance at the level of 0.05 which means that
nationality has no effect on the response to this item.
Q5.3 Qualification effect upon response:
Data indicates in Table [2] that responses of highly qualified parents was 4.21
mean and 0.63 standard deviation. Intermediate qualified parents had responses of
4.48 mean and 0.71 standard deviation. The T-test value is 1.73 which indicates
that there is no statistical significance at level 0.05 and therefore that qualification
has no effect on response to this item.
Q6.1 Sex effect on the response:
Data in Table [2] clarifies that schoolboys' parents' responses were 4.5 mean and
0.75 standard deviation, while schoolgirls' parents' responses were 4.34 mean
and 0.84 standard deviation. T-test value is 1.34 which means that variances have
no statistical significance at the level of 0.05 and therefore pupils' sex has no effect
on the parents' responses.
Q6.2 Nationality effect on the response:
From the data expressed in Table [2] the Kuwaiti parents had responses of 4.38
mean and 0.87 standard deviation. Saudi parents responses were 4.5 mean and
0.67 standard deviation. The 1-test value is 1.08 which means that the variance
has no statistical significance at the level of 0.05. Therefore nationality has no
effect on the responses.
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Q6.3 Qualification effect on the response:
The data shown in Table [2] indicates that highly qualified parents have responses
of 4.43 mean and 0.69 standard deviation, whereas intermediate qualified parents
have responses of 4.3 mean and 0.82 standard deviation. The T-test value is 0.71
and the variance has no statistical significance at level 0.05. This means that
parents' level of qualification has no effect on this response.
Q1l.l Sex effect on the response:
Data in Table [2] clarifies that schoolboys' parents' responses were 3.83 mean and
1.1 standard deviation, while schoolgirls' parents' responses were 3.77 mean and
1.15 standard deviation. T-test value is 0.36 which means that variances have no
statistical significance at level 0.05 and therefore pupils' sex has no effect on the
parents' responses.
Qll .2 Nationality effect on the response:
From the data expressed in Table [2] the Kuwaiti parents had responses of 3.6
mean and 1.13 standard deviation. Saudi parents responses were 4.1 mean and
1.03 standard deviation. The T-test value is 3.19 which means that the variance
has statistical significance at the level of 0.002. Therefore nationality has an effect
on the responses, and the Saudi parents fmd that children like the subject of I.R.E.
more than do Kuwaiti parents.
Ql 1.3 Qualifications effect on the response:
The data shown in Table [2] indicates that highly qualified parents have responses
of 3.56 mean and 1.05 standard deviation, whereas intermediate qualified parents
have responses of 3.63 mean and 1.15 standard deviation. The T-test value is
0.29 and the variance has no statistical significance at level 005. This means that
parents' level of qualification has no effect on this response.
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Q17.l Sex effect on the response:
Data in Table [2] clarifies that schoolboys' parents' responses were 3.5 mean and
1.1 standard deviation, while schoolgirls' parents' responses were 3.46 mean and
1.26 standard deviation. T-test value is 0.23 which means that variances have no
statistical significance at a level of 0.05 and therefore pupils' sex has no effect on
the parents' responses.
Q17.2 Nationality effect on the response:
From the data expressed in Table [2] the Kuwaiti parents had responses of 3.32
mean and 1.17 standard deviation. Saudi parents responses were 3.71 mean and
1.15 standard deviation. The T-test value is 2.29 which means that the variance
has statistical significance at the level of 0.05. Therefore nationality has an effect
on the responses, and the Saudi parents find that teaching method of I.R.E. has a
bad effect on their children, and makes them unhappy, more than do Kuwaiti
parents.
Q17.3 Qualifications effect on the response:
The data shown in Table [2] indicates that highly qualified parents have responses
of 3.43 mean and 1.3 standard deviation, whereas intermediate qualified parents
have responses of 3.55 mean and 1.12 standard deviation. The T-test value is
0.49 and the variance has no statistical significance at level 0.05. This means that
parents' level of qualification has no effect on this response.
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Field 3
Q4.1 Sex effect upon response:
Data shows in Table [3] that schoolboys' parents response is 4.59 mean and 0.76
standard deviation, while schoolgirls' parents response is 4.61 mean and 0.83
standard deviation. The T-test value is 0.17 which means the variance has no
statistical significance at the level 0.05 which indicates that the sex of the pupil has
no effect on the parents' responses on this item.
Q4.2 Nationality effect upon response:
The data in Table [3] shows that Kuwaiti parents have responses of 4.57 mean and
0.81 standard deviation, while Saudi parents' responses are 4.63 mean and 0.74
standard deviation. These variances are not statistically significant as the T-test
shows. 0.58 at the level of 0.05 which means that nationality has no effect on the
response to this item.
Q4.3 Qualification effect upon response:
The data shows in Table [3] that parents with high qualifications have responses of
4.39 mean and 0.88 standard deviation, whereas the parents with intermediate
qualifications have responses of 4.58 mean and 0.81 standard deviation. These
variances have no statistical significance at 0.98 T-test and at the level of 0.05.
This means that qualifications have no effect on this response.
Q12.l Sex effect upon response:
Data shows in Table [3] that schoolboys' parents responded at 4.19 mean and 1.1
standard deviation, while schoolgirls' parents response was 4.13 mean and 1.08
standard deviation. The T-test value is 0.33 which means that variance has no
statistical significance at the level of 0.05 which means pupils' sex has no effect on
this item.
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Q12.2 Nationality effect upon response:
From the data expressed in Table [3] it can be seen that Kuwaiti parents'
responded at 4.06 mean and 1.17, while Saudi parents responses were 4.31 mean
and 0.94 standard deviation. The T-test value shows 1.58 which indicates that the
variance has no statistical significance at the level of 0.05 which means that
nationality has no effect on the response to this item.
Ql2.3 Qualification effect upon response:
Data indicates in Table [3] that responses of highly qualified parents was 4.37
mean and 0.84 standard deviation. Intermediate qualified parents had responses of
4.3 mean and 0.97 standard deviation. The T-test value is 0.33 which indicates
that there is no statistical significance at level 0.05, and therefore that qualification
has no effect on response to this item.
Q16.l Sex effect on the response:
Data in Table [3] clarifies that schoolboys' parents' responses were 4.59 mean and
0.85 standard deviation, while schoolgirls' parents' responses were 4.67 mean
and 0.78 standard deviation. T-test value is 0.46 which means that variances have
no statistical significance at the level of 0.05, and therefore pupils' sex has no
effect on the parents' responses.
Q16.2 Nationality effect on the response:
From the data expressed in Table [3] the Kuwaiti parents had responses of 4.46
mean and 0.83 standard deviation. Saudi parents responses were 4.8 mean and
0.63 standard deviation. The T-test value is 1.63 which means that the variance
has no statistical significance at the level of 0.05. Therefore nationality has no
effect on the responses, and both Kuwait and Saudi parents have a weak
appreciation of the participation of developing I.R.E..
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Q16.3 Qualification effect on the response:
The data shown in Table [3] indicates that highly qualified parents have responses
of 4.71 mean and 0.66 standard deviation, whereas intermediate qualified parents
have responses of 4.55 mean and 0.77 standard deviation. The T-test value is
1.34 and the variance has no statistical significance at level 0.05. This means that
parents' level of qualification has no effect on this response.
19
Field 4
Q2.1 Sex effect upon response:
Data shows in Table [4] that schoolboys' parents response is 3.84 mean and 1.02
standard deviation, while schoolgirls' parents response is 3.76 mean and 1.26
standard deviation. The T-test value is 0.42 which means the variance has no
statistical significance at the level 0.05 which indicates that the sex of the pupil has
no effect on the parents' responses on this item.
Q2.2 Nationality effect upon response:
The data in Table [4] shows that Kuwaiti parents have responses of 3.72 mean and
1.17 standard deviation, while Saudi parents' responses are 3.93 mean and 1.06
standard deviation. These variances have no statistical significance as the T-test
shows. 1.21 at the level of 0.05 means that nationality has no effect on the
response to this item.
Q2.3 Qualification effect upon response:
The data shows in Table [4] that parents with high qualifications have responses of
3.74 mean and 1.2 standard deviation, whereas the parents with intermediate
qualifications have responses of 3.7 mean and 1.11 standard deviation. These
variances have no statistical significance at 0.16 T-test and at the level of 0.05.
This means that qualifications have an effect on this response.
Q7.1 Sex effect upon response:
Data shows in Table [4] that schoolboys' parents responded at 4.44 mean and
0.73 standard deviation, while schoolgirls' parents response was 4.33 mean and
0.87 standard deviation. The T-test value is 0.98 which means that variance has
no statistical significance at the level of 0.05 which means pupils' sex has no effect
on this item.
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Q7.2 Nationality effect upon response:
From the data expressed in Table [4] it can be seen that Kuwaiti parents'
responded at 4.32 mean and 0.87, while Saudi parents responses were 4.5 mean
and 0.67 standard deviation. The T-test value shows 1.58 which indicates that the
variance has no statistical significance at the level of 0.05 which means that
nationality has no effect on the response to this item.
Q7.3 Qualification effect upon response:
Data indicates in Table [4] that responses of highly qualified parents was 4.46
mean and 0.88 standard deviation. Intermediate qualified parents had responses of
4.33 mean and 0.81 standard deviation. The T-test value is 0.71 which indicates
that there is no statistical significance at level 0.05 and therefore that qualification
has no effect on response to this item.
Q8.l Sex effect on the response:
Data in Table [4] clarifies that schoolboys' parents' responses were 4.05 mean and
1.01 standard deviation, while schoolgirls' parents' responses were 3.93 mean
and 1.25 standard deviation. T-test value is 0.72 which means that variances have
no statistical significance at the level of 0.05 and therefore pupils' sex has no effect
on the parents' responses.
Q8.2 Nationality effect on the response:
From the data expressed in Table [4] the Kuwaiti parents had responses of 3.89
mean and 1.17 standard deviation. Saudi parents responses were 4.14 mean and
1.04 standard deviation. The T-test value is 1.5 which means that the variance has
no
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statistical significance at the level of 0.05. Therefore nationality has no effect on
the responses.
Q8.3 Qualification effect on the response:
The data shown in Table [4] indicates that highly qualified parents have responses
of 4.03 mean and 1.09 standard deviation, whereas intermediate qualified parents
have responses of 4.01 mean and 1.08 standard deviation. The T-test value is
0.09 and the variance has no statistical significance at level 0.05. This means that
parents' level of qualification has no effect on this response.
Q9.l Sex effect on the response:
Data in Table [4] clarifies that schoolboys' parents' responses were 4.00 mean and
0.92 standard deviation, while schoolgirls' parents' responses were 3.8 mean and
1.11 standard deviation. T-test value is 0.71 which means that variances have no
statistical significance and therefore pupils' sex has no effect on the parents'
responses.
Q9.2 Nationality effect on the response:
From the data expressed in Table [4] the Kuwaiti parents had responses of 3.77
mean and 1.00 standard deviation. Saudi parents responses were 4.19 mean and
0.97 standard deviation. The T-test value is 2.92 which means that the variance
has statistical significance at the level of 0.004. Therefore nationality has an effect
on the responses, and the Saudi parents agree to I.R.E. textbook in a higher level
than the Kuwaiti parents.
Q9.3 Qualifications effect on the response:
The data shown in Table [4] indicates that highly qualified parents have responses
of 3.85 mean and 0.45 standard deviation, whereas intermediate qualified parents
have responses of 0.98 mean and 3.98 standard deviation. The T-test value is
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0.61 and the variance has no statistical significance at level 0.05. This means that
parents' level of qualification has no effect on this response.
Q 10.1 Sex effect on the response:
Data in Table [4] clarifies that schoolboys' parents' responses were 3.96 mean and
0.91 standard deviation, while schoolgirls' parents' responses were 3.77 mean
and 1.09 standard deviation. T-test value is 1.33 which means that variances have
no statistical significance at a level of 0.05 and therefore pupils' sex has no effect
on the parents' responses.
Q10.2 Nationality effect on the response:
From the data expressed in Table [4] the Kuwaiti parents had responses of 3.7
mean and 0.96 standard deviation. Saudi parents responses were 4.11 mean and
1.01 standard deviation. The T-test value is 2.88 which means that the variance
has statistical significance at the level of 0.005. Therefore nationality has an effect
on the responses, and the Saudi parents find that I.R.E. textbook for the third year
is more appropriate than Kuwaiti parents.
Ql0.3 Qualifications effect on the response:
The data shown in Table [4] indicates that highly qualified parents have responses
of 3.81 mean and 1.02 standard deviation, whereas intermediate qualified parents
have responses of 3.83 mean and 0.95 standard deviation. The T-test value is
0.09 and the variance has no statistical significance at level 0.05. This means that
parents' level of qualification has no effect on this response.
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Section B
Second: Analysis of teachers' responses
Field 1
Teachers' responses: Field [1] effect of study variable on the responses of this
field
Qi .1 Sex effect upon response:
Data shows in Table [1) that male teachers' response is 4.0 mean and 1.15
standard deviation, while female teachers' response is 4.08 mean and 0.93
standard deviation. The T-test value is 0.71 which means the variance has no
statistical significance at the level 0.05 which indicates that the sex of the teachers
has no effect on the responses on this item.
Ql.2 Nationality effect upon response:
The data in Table [1] shows that Kuwaiti teachers have responses of 3.78 mean
and 1.14 standard deviation, while Saudi teachers' responses are 4.31 mean and
0.86 standard deviation. These variances are statistically significant as the T-test
shows. 4.35 at the level of 0.00 1 which means that Saudi teachers are higher than
Kuwaiti teachers in understanding the aims of I.R.E.
Q1.3 Qualification effect upon response:
The data shows in Table [1] that teachers with graduate qualifications have
responses of 4.1 mean and 0.98 standard deviation, whereas undergraduate
qualified teachers have responses of 4.01 mean and 1.06 standard deviation. The
T-test value is 0.6 and the variance has no statistical significance at the level of
0.05. This means that teachers' level of qualification has no effect on this
response.
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Qi .4 Experience effect on the response
The data in Table [1] clarifies that teaches with less than five years experience have
responses at 4.13 mean and 1.02 standard deviation. While teachers with more
than five years experience have responses in 4.06 mean and 0.93 standard
deviation. The T-test value shown is 0.38 which means that the variance has no
statistical significance at level 0.05 which means that years of experience has no
effect on the response.
Q2.1 Sex effect upon response:
Data in Table [1] clarifies that male teachers' responses were 4.18 mean and 1.02
standard deviation, while female teachers' responses were 4.43 mean and 0.74
standard deviation. The T-test value is 2.53 which means that variances have
statistical significance at the level of 0.01 and therefore teachers' sex has an effect
on the responses and female teachers have responses higher than male teachers.
Q2.2 Nationality effect upon response:
From the data expressed in Table [1] the Kuwaiti teachers had responses of 3.93
mean and 0.79 standard deviation. Saudi teachers' responses were 4.68 mean and
0.61 standard deviation. The T-test value is 7.8 which means that the variance has
statistical significance at the level of 0.001. Therefore nationality has an effect on
the responses, and the Saudi teachers find that aims of I.R.E. are clearer than do
Kuwaiti teachers.
Q2.3 Qualification effect upon response:
Data shown in Table [1] indicates that graduate qualified teachers have responses
of 4.45 mean and 0.77 standard deviation, whereas undergraduate qualified
teachers have responses of 4.24 mean and 0.92 standard deviation. The T-test
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value is 1.76 and the variance has no statistical significance at level 0.05. This
means that teachers' level of qualification has no effect on this response.
Q2.4 Experience effect on the response:
Data in Table [1] shows that teachers with less than five years experience have
responses in 4.52 mean and 0.72 standard deviation, while teachers with more
than five years experience have responses at 4.41 mean and 0.79 standard
deviation. T-test value is 0.8 which means there is no statistical significance at the
level of 0.05 and the years of experience have no effect on this response.
Q3.1 Sex effect on the response:
Data in Table [1] clarffies that male teachers' responses were 4.00 mean and 1.01
standard deviation, while female teachers' responses were 4.12 mean and 1.01
standard deviation. T-test value is 1.00 which means that variances have no
statistical significance at the level of 0.05, and therefore teachers' sex has no effect
on the teachers' responses.
Q3.2 Nationality effect on the response:
From the data expressed in Table [1] the Kuwaiti teachers had responsed at 3.91
mean and 1.01 standard deviation. Saudi teachers' responses were 4.22 mean and
0.99 standard deviation. The T-test value is 2.57 which means that the variance
has statistical significance at the level of 0.01. Therefore nationality has an effect
on the responses, and the Saudi teachers have seen the aims of I.R.E. more
suitable than Kuwaiti teachers.
Q3.3 Qualification effect on the response:
The data shown in Table [1] indicates graduate qualified teachers have responses
of 4.06 mean and 1.04 standard deviation, whereas undergraduate qualified
teachers have responses of 4.03 mean and 1.03 standard deviation. The T-test
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value is 0.18 and the variance has no statistical significance at level 0.05. This
means that teachers' level of qualification has no effect on this response.
Q3.4 Experience effect on the response:
From the data expressed in Table [1] the teachers with less than five years
experience have response of 4.07 mean and 1.03 standard deviation. Whereas
teachers with more than five years experience have responses in 4.07 mean and
1.05 standard deviation, and the T-test value is 0.02 which means the years of
experience have no statistical significance at the level of 0.05 and there is no effect
on the response.
Q4.l Sex effect on the response:
Data in Table [1] clarifies that male teachers' responses were 2.35 mean and 1.13
standard deviation, while female teachers' responses were 2.1 mean and 1.14
standard deviation. T-test value is 1.81 which means that variances have no
statistical significance at a level of 0.05 and therefore teachers' sex has no effect on
the parents' responses.
Q4.2 Nationality effect on the response:
From the data expressed in Table [1] the Kuwaiti teachers had responses of 3.59
mean and 1.25 standard deviation. Saudi teachers' responses were 3.99 mean and
0.98 standard deviation. The T-test value is 3.01 which means that the variance
has statistical significance at the level of 0.003. Therefore nationality has an effect
on the responses, and the Saudi teachers find that aims of 1.R.E. can be achieved
more than do Kuwaiti teachers.
Q4.3 Qualifications effect on the response:
	 -
The data shown in Table [1] indicates that graduate qualified teachers have
responses of 3.9 mean and 0.9 standard deviation, whereas undergraduate
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qualified teachers have responses of 3.7 mean and 1.23 standard deviation. The
T-test value is 1.75 and the variance has no statistical significance at level 0.05.
This means that teachers' level of qualification has no effect on this response.
Q4.4 Experience effect on the response:
Data shown in Table [1] that teachers with less than five years experience has
response in 3.76 mean and 0.91 standard deviation, while teachers with more than
five years experience have responses at 3.93 mean and 1.11 standard deviation.
The T-test value is 0.9 and this means there is no statistical significance at the level
of 0.05 and the teachers' experience has no effect on the response.
Q16.1 Sex effect on the response:
Data in Table [1] clarifies that male teachers' responses were 3.9 mean and 1.6
standard deviation, while female teachers' responses were 4.35 mean and 0.75
standard deviation. T-test value is 4.44 which means the variance has statistical
significance at a level of 0.001 and therefore teachers' sex has an effect on the
teachers' responses, and female teachers are more capable of achieving the aims of
I.R.E. through their teaching methods.
Q16.2 Nationality effect on the response:
From the data expressed in Table [1] the Kuwaiti teachers had responses of 4.09
mean and 0.98 standard deviation. Saudi teachers' responses were 4.22 mean and
0.8 standard deviation. The T-test value is 1.23 which means that the variance has
no statistical significance at the level of 0.05. Therefore nationality has no effect
on this response.
Q16.3 Qualifications effect on the response:
The data shown in Table [1] indicates that graduate qualified teacherss have
responses of 4.07 mean and 0.86 standard deviation, whereas undergraduate
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qualified teachers have responses of 4.15 mean and 0.92 standard deviation. The
T-test value is 0.67 and the variance has no statistical significance at level 0.05.
This means that teachers' level of qualification has no effect on this response.
Q16.4 Experience effect on the response:
The data in Table [1] shows that teachers with less than five years experience have
responses at 4.29 mean and 0.73 standard deviation, while teachers with more
than five years experience have responses of 4.18 mean and 0.88. The T-test
value shows 1.05 and this means that there is no statistical significance at the level
of 0.05 which means that years of experience have no effect on this response.
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Field 2
Q9. 1 Sex effect upon response:
Data shows in Table [2] that male teachers agreed in 4.72 mean and 0.65 standard
deviation, while female teachers' agreed at 4.88 mean and 0.38 standard deviation.
The T-test value is 2.53 which means the variance between the two groups is
statistically significant at the level 0.01 which means the sex of the male and
female teachers has an effect on the responses, and the Saudi female teachers'
responses are higher than Kuwaiti female teachers.
Q9.2 Nationality effect upon response:
The data in Table [2] shows that Kuwaiti teachers agreed in 4.71 mean, 0.66
standard deviation compared with Saudi teachers who agreed at 4.91 mean and
0.31 standard deviation. T-test value is 3.39 and the variance between the two
groups is statistically significant at the level of 0.00 1 which means that nationality
has affected this response, and the Saudi teachers believe in the role of I.R.E. in
society unity more than Kuwaiti teachers.
Q9.3 Qualification effect upon response:
The data shows in Table [2] that graduate teachers respond in 4.86 mean and 0.39
standard deviation, whereas the undergraduate teachers' responses 4.78 mean and
0.57 standard deviation. T-test at the level of 1.07 shows there is no statistical
significance at the level of 0.05 which means that qualifications have no effect on
this response.
Q9.4 Experience effect on the response:
Data in Table [2] expresses that teachers with less than five years experience have
responded in 4.91 mean and 0.29 standard deviation, whereas teachers with more
than five years experience have responses of 4.82 mean and 0.48 standard
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deviation, and the T-test value is 1.12 which means there is no statistical
significance at the level of 0.05 which means the years of experience has no effect
on the response.
Q10.l Sex effect upon response:
Data shows in Table [2] that male teachers agreed in 3.67 mean and 1.07 standard
deviation, while female teachers' agreed at 3.94 mean and 1.07 standard deviation.
The T-test value is 2.18 which means that variance between the two groups is
statistically significance at the level of 0.03 which means the sex of male and
female teachers has an effect on the response, and the female teachers' response is
higher than male teachers.
Q10.2 Nationality effect upon response:
From the data expressed in Table [2] it can be seen that Kuwaiti teachers agreed in
3.71 mean and 1.12 standard deviation compared with Saudi teachers who agreed
at 3.93 mean and 1.03 standard deviation. The T-test value is 1.7 and the variance
between the two groups has no statistical significance at the level of 0.05 which
means that nationality has no effect on this response.
Q10.3 Qualification effect upon response:
Data indicates in Table [2] that graduate teachers respond in 3.75 mean and 1.08
standard deviation, whereas the undergraduate teachers' responses is 3.83 mean
and 1.08 standard deviation. The T-test value is 0.54 which indicates that there is
no statistical significance at level 0.05 which means that qualifications have no
effect on response to this item.
Q10.4 Experience effect on the response:
Data in Table [2] expresses that teachers with less than five years experience have
responded in 3.83 mean and 0.97 standard deviation, whereas teachers with more
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than five years experience have responses of 3.91 mean and 1.04 standard
deviation and the T-test value is 0.44 which means there is no statistical
significance at the level of 0.05 which means the years of experience has no effect
on the response.
Qll.l Sex effect on the response:
Data in Table [2] clarifies that male teachers agreed in 4.57 mean and 0.38
standard deviation, while female teachers agreed at 4.67 mean and 0.67 standard
deviation. T-test value is 1.38 which means that variances between the two
groups is not statistically significant at the level of 0.05 and therefore the sex of
male and female teachers has no effect on the response.
Qil .2 Nationality effect on the response:
The data expressed in Table [2] shows that Kuwaiti teachers agreed in 4.49 mean
and 0.79 standard deviation, compared with Saudi teachers who agreed in 4.76
mean and 0.51 standard deviation. The T-test value is 3.49 and the variance
between the two groups is statistically significant at the level of 0.001, which
means that nationality has affected this responses, and the Saudi teachers
responded higher than Kuwaiti teachers that I.R.E. participated in developing
society.
QI 1.3 Qualification effect on the response:
The data shown in Table [2] indicates that graduate teachers respond in 4.65 mean
and 0.63 standard deviation, whereas undergraduate teachers' responses of 4.59
mean and 0.71 standard deviation. The T-test value is 0.68 that there is no
statistical significance at level 0.05 which means that qualifications have no effect
on this response.
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Ql1.4 Experience effect on the response:
Data in Table [2] expresses that teachers with less than five years experience have
responded in 4.63 mean and 0.64 standard deviation, whereas teachers with more
than five years experience have responses of 4.61 mean and 0.69 standard
deviation and the T-test value is 0.13 which means that there is no statistical
significance at the level of 0.05 which means the years of experience has no effect
on the response.
Q27.l Sex effect on the response:
The data shows in Table [2] that male teachers agreed in 4.4 mean and 0.83
standard deviation, while female teachers agreed at 4.2 mean and 0.88 standard
deviation, the T-test value is 1.97. This means that variances between the two
groups is statistically significant at the level of 0.05 which means the sex of male
and female teachers has an effect on the response.
Q27.2 Nationality effect on the response:
From the data expressed in Table [2] the Kuwaiti teachers agreed in 4.18 mean and
1.01 standard deviation, with Saudi who agreed at 4.36 mean and 0.72 standard
deviation. The T-test value is 1.7 and the variance between the two groups is not
statistically significant at the level of 0.05 which means that nationality has no
effect on this response.
Q27.3 Qualifications effect on the response:
The data shown in Table [2] indicates that graduate teachers respond in 4.19 mean
and 0.92 standard deviation, whereas undergraduate teachers' responses at 4.32
mean and 0.85 standard deviation. The T-test value is 1.04 and there is no
statistical significance at the level of 0.05 which means that qualifications have no
effect on the response.
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Q27.4 Experience effect on the response:
Data in Table [2] expresses that teachers with less than five years experience have
responded in 4.16 mean and 0.9 standard deviation, whereas teachers with more
than five years experience have responses of 4.24 mean and 0.85 standard
deviation and the T-test value is 0.5 which means that there is no statistical
significance at the level of 0.05 which means the years of experience has no effect
on the response.
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Field 3
Q6.1 Sex effect upon response:
Data shows in Table [3] that male teachers agreed in 4.17 mean and 0.88 standard
deviation, while female teachers agreed at 4.37 mean and 0.8 standard deviation.
The T-test value is 1.88 which means the variance between the two groups is not
statistically significant at the level 0.05 which means the sex of the male and
female teachers has no effect on the response.
Q6.2 Nationality effect on the response:
The data expressed by Table [3] shows that Kuwaiti teachers agreed in 4.31 mean
and 0.82 standard deviation, with Saudi techers who agreed at 4.26 mean and
0.86 standard deviation. T-test value is 0.48 and the variance between the two
groups is not statistically significant at the level of 0.05 which means that
nationality has no effect on the response to this item.
Q6.3 Qualification effect on the response:
Data in Table [3] shows that graduate teachers respond in 4.15 mean and 0.76
standard deviation, whereas the undergraduate teachers' responses at 4.3 mean
and 0.9 standard deviation, T-test 1.3 shows that there is no statistical significance
at the level of 0.05 which means that qualifications have no effect on this
response.
Q6.4 Experience effect on the response:
Data in Table [3] expresses that teachers with less than five years experience have
responded in 4.11 mean and 0.94 standard deviation, whereas teachers with more
than five years experience have responses of 4.26 mean and 0.82 standard
deviation and the T-test value is 4.93 which means that there is no statistical
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significance at the level of 0.05 which means the years of experience has no effect
on the response.
Q7.l Sex effect upon response:
Data shows in Table [3] that male teachers agreed in 4.16 mean and 1.0 standard
deviation, while female teachers agreed at 4.21 mean and 1.09 standard deviation,
the T-test value is 0.39 This means that variance between the two groups is not
statistically significant at the level of 0.05 which means the sex of male and female
teachers has no effect on this response.
Q7.2 Nationality effect on the response:
The data expressed by Table [3] shows that Kuwaiti teachers agreed in 3.97 mean
and 1.15 standard deviation, compared with Saudi techers who agreed at 4.4 mean
and 0.9 standard deviation. T-test value is 3.59 and the variance between the two
groups is statistically significant at the level of 0.01 which means that nationality
has affected the response to this item. This means that Saudi teachers see that
I.R.E. is more important to parents than do Kuwaiti teachers.
Q7.3 Qualification effect on the response:
Data in Table [3] shows that graduate teachers respond in 4.15 mean and 0.96
standard deviation, whereas the undergraduate teachers' responses at 4.14 mean
and 1.11 standard deviation, T-test 0.06 shows that there is no statistical
significance at the level of 0.05 which means that qualifications have no effect on
this response.
Q7.4 Experience effect on the response:
Data in Table [3] expresses that teachers with less than five years experience have
responded in 4.07 mean and 1.0 standard deviation, whereas teachers with more
than five years experience have responses of 4.19 mean and 1.06 standard
36
deviation and the T-test value is 0.63 which means that there is no statistical
significance at the level of 0.05 which means the years of experience has no effect
on the response.
Q21.l Sex effect upon response:
Data shows in Table [3] that male teachers agreed in 3.24 mean and 1.26 standard
deviation, while female teachers agreed at 3.28 mean and 1.18 standard deviation,
the T-test value is 0.33. This means that variance between the two groups is not
statistically significant at the level of 0.05 which means the sex of male and female
teachers has no effect on this response.
Q21.2 Nationality effect on the response:
The data expressed by Table [3] shows that Kuwaiti teachers agreed in 2.92 mean
and 1.2 standard deviation, compared with Saudi teachers who agreed at 3.57
mean and 1.14 standard deviation. T-test value is 4.56 and the variance between
the two groups is statistically significant at the level of 0.001 which means that
nationality has affected the response to this item. This means that Saudi parents
are happy with I.R.E. curriculum more than Kuwaiti parents.
Q2l.3 Qualification effect on the response:
Data in Table [3] shows that graduate teachers respond in 3.27 mean and 1.17
standard deviation, whereas the undergraduate teachers' responses at 3.27 mean
and 1.23 standard deviation, T-test 0.00 shows that there is no statistical
significance at the level of 0.05 which means that qualifications have no effect on
this response.
Q21.4 Experience effect on the response:
Data in Table [3] expresses that teachers with less than five years experience have
responded in 3.37 mean and 1.06 standard deviation, whereas teachers with more
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than five years experience have responses of 3.41 mean and 1.08 standard
deviation and the T-test value is 0.23 which means that there is no statistical
significance at the level of 0.05 which means the years of experience has no effect
on the response.
Q23.l Sex effect upon response:
Data shows in Table [3] that male teachers agreed in 4.27 mean and 0.93 standard
deviation, while female teachers agreed at 4.32 mean and 0.96 standard deviation,
the T-test value is 0.4. This means that variance between the two groups is not
statistically significant at the level of 0.05 which means the sex of male and female
teachers has no effect on this response.
Q23.2 Nationality effect on the response:
The data expressed by Table [3] shows that Kuwaiti teachers agreed in 4.18 mean
and 1.02 standard deviation, compared with Saudi teachers who agreed at 4.42
mean and 0.83 standard deviation. T-test value is 2.2 and the variance between
the two groups is statistically significant at the level of 0.03 which means that
nationality has affected the response to this item, and the Saudi parentss help in
teaching their children I.R.E. more than Kuwaiti parents.
Q23.3 Effect of the qualification:
Data in Table [3] shows that graduate teachers respond in 4.49 mean and 0.67
standard deviation, whereas the undergraduate teachers' responses at 4.21 mean
and 1.03 standard deviation, T-test 2.14 shows that there is no statistical
significance at the level of 0.03 which means that qualifications have an effect on
this response and the graduate teachers see parents help their children more than
undergraduate teachers.
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Q23.4 Experience effect on the response:
Data in Table [3] expresses that teachers with less than five years experience have
responded in 4.46 mean and 0.81 standard deviation, whereas teachers with more
than five years experience have responses of 4.34 mean and 0.92 standard
deviation and the T-test value is 0.73 which means that there is no statistical
significance at the level of 0.05 which means the years of experience has no effect
on the response.
Q28.1 Sex effect upon response:
Data shows in Table [3] that male teachers agreed in 4.32 mean and 0.91 standard
deviation, while female teachers agreed at 4.30 mean and 0.88 standard deviation,
the T-test value is 0.17 This means that variance between the two groups is not
statistically significant at the level of 0.05 which means the sex of male and female
teachers has no effect on this response.
Q28.2 Nationality effect on the response:
The data expressed by Table [3] shows that Kuwaiti teachers agreed in 4.12 mean
and 1.06 standard deviation, compared with Saudi teachers who agreed at 4.46
mean and 0.70 standard deviation. T-test value is 3.1 and the variance between
the two groups is statistically significant at the level of 0.002 which means that
nationality has affected the response to this item, and the Saudi teachers agreed
that parents are more responsible to I.R.E. future.
Q28.3 Qualification effect on the response:
Data in Table [3] shows that graduate teachers respond in 4.35 mean and 0.79
standard deviation, whereas the undergraduate teachers' responses at 4.26 mean
and 0.93 standard deviation, T-test 0.74 shows that there is no statistical
significance at the level of 0.05 which means that qualifications have no effect on
this response.
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Q28.4 Experience effect on the response:
Data in Table [3] expresses that teachers with less than five years experience have
responded in 4.34 mean and 0.78 standard deviation, whereas teachers with more
than five years experience have responses of 4.36 mean and 0.81 standard
deviation and the T-test value is 0.11 which means that there is no statistical
significance at the level of 0.05 which means the years of experience has no effect
on the response.
Q32.1 Sex effect upon response:
Data shows in Table [3] that male teachers agreed in 3.22 mean and 1.17 standard
deviation, while female teachers agreed at 3.42 mean and 1.2 standard deviation,
the T-test value is 1.39. This means that variance between the two groups is not
statistically significant at the level of 0.05 which means the sex of male and female
teachers has no effect on this response.
Q32.2 Nationality effect on the response:
The data expressed by Table [3] shows that Kuwaiti teachers agreed in 3.13 mean
and 1.19 standard deviation, compared with Saudi teachers who agreed at 3.53
mean and 1.16 standard deviation. T-test value is 2.88 and the variance between
the two groups is statistically significant at the level of 0.04 which means that
nationality has affected the response to this item, and the Saudi teachers see that
parents have a clear picture of the role of I.R.E. in society more than Kuwaiti
teachers.
Q32.3 Qualification effect on the response:
Data in Table [3] shows that graduate teachers respond in 3.13 mean and 1.21
standard deviation, whereas the undergraduate teachers' responses at 3.32 mean
and 1.19 standard deviation, T-test 1.19 shows that there is no statistical
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significance at the level of 0.05 which means that qualifications have no effect on
this response.
Q32.4 Experience effect on the response:
Data in Table [3] expresses that teachers with less than five years experience have
responded in 3.29 mean and 1.16 standard deviation, whereas teachers with more
than five years experience have responses of 3.3 mean and 1.2 standard deviation
and the T-test value is 0.06 which means that there is no statistical significance at
the level of 0.05 which means the years of experience has no effect on the
response.
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Field 4
Field [4] effect of study variable on the responses of this field
Q8.1 Sex effect upon response:
Data shows in Table [4] that male teachers' response is 4.08 mean and 1.06
standard deviation, while female teachers' response is 4.31 mean and 0.94
standard deviation. The T-test value is 1.98 which means the variance has
statistical significance at the level 0.05 which indicates that the sex of the teachers
has an effect on the responses and the female teachers' response is higher than
male teachers.
Q8.2 Nationality effect upon response:
The data in Table [4] shows that Kuwaiti teachers have responses of 4.08 mean
and 1.05 standard deviation, while Saudi teachers' responses are 4.29 mean and
0.89 standard deviation. These variances are statistically significant as the T-test
shows. 2.11 at the level of 0.04 which means that Saudi teachers are higher than
Kuwaiti teachers in their response.
Q8.3 Qualification effect upon response:
The data shows in Table [4] that teachers with graduate qualifications have
responses of 4.11 mean and 1.03 standard deviation, whereas undergraduate
qualified teachers have responses of 4.19 mean and 0.99 standard deviation. The
T-test value is 0.6 and the variance has no statistical significance at the level of
0.05. This means that teachers' level of qualification has no effect on this
response.
Q8.4 Experience effect on the response
The data in Table [4] clarifies that teachers with less than five years experience
have responses at 4.18 mean and 1.08 standard deviation. While teachers with
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more than five years experience have responses in 4.22 mean and 1.02 standard
deviation. The T-test value shown is 0.2 which means that the variance has no
statistical significance at level 0.05 which means that years of experience has no
effect on the response.
Qi 3.1 Sex effect upon response:
Data shows in Table [4] that male teachers' response is 3.08 mean and 1.06
standard deviation, while female teachers' response is 2.71 mean and 0.94
standard deviation. The T-test value is 1.98 which means the variance has
statistical significance at the level 0.05 which indicates that the sex of the teachers
has an effect on the responses, and the male teachers responses are higher than
female teachers.
Q13.2 Nationality effect upon response:
The data in Table [4] shows that Kuwaiti teachers have responses of 2.91 mean
and 1.4 standard deviation, while Saudi teachers' responses are 3.06 mean and
1.32 standard deviation. These variances are not statistically significant as the 1-
test shows. 0.92 at the level of 0.05 which means that teachers' nationality has no
effect on this response.
Q13.3 Qualification effect upon response:
The data shows in Table [4] that teachers with graduate qualifications have
responses of 3.03 mean and 1.41 standard deviation, whereas undergraduate
qualified teachers have responses of 3.03 mean and 1.34 standard deviation. The
T-test value is 0.02 and the variance has no statistical significance at the level of
0.05. This means that teachers' level of qualification has no effect on this
response.
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Q13.4 Experience effect on the response
The data in Table [4] clarifies that teachers with less than five years experience
have responses at 3.14 mean and 1.34 standard deviation. While teachers with
more than five years experience have responses in 3.28 mean and 1.36 standard
deviation. The T-test value shown is 0.57 which means that the variance has no
statistical significance at level 0.05 which means that years of experience has no
effect on the response.
Q14.1 Sex effect upon response:
Data shows in Table [4] that male teachers' response is 3.97 mean and 0.96
standard deviation, while female teachers' response is 4.15 mean and 1.03
standard deviation. The T-test value is 1.54 which means the variance has no
statistical significance at the level 0.05 which indicates that the sex of the teachers
has no effect on the responses on this item.
Q14.2 Nationality effect upon response:
The data in Table [4] shows that Kuwaiti teachers have responses of 3.97 mean
and 1.1 standard deviation, while Saudi teachers' responses are 4.18 mean and
0.92 standard deviation. These variances are not statistically significant as the T-
test shows. 1.8 at the level of 0.05 which means that nationality has no effect on
the response.
Q14.3 Qualification effect upon response:
The data shows in Table [4] that teachers with graduate qualifications have
responses of 4.00 mean and 1.00 standard deviation, whereas undergraduate
qualified teachers have responses of 4.05 mean and 1.03 standard deviation. The
T-test value is 0.36 and the variance has no statistical significance at the level of
0.05. This means that teachers' level of qualification has no effect on this
response.
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Q14.4 Experience effect on the response
The data in Table [4] clarifies that teachers with less than five years experience
have responses at 4.13 mean and 1.00 standard deviation. While teachers with
more than five years experience have responses in 4.04 mean and 0.94 standard
deviation. The T-test value shown is 0.5 which means that the variance has no
statistical significance at level 0.05 which means that years of experience has no
effect on the response.
Q15.1 Sex effect upon response:
Data shows in Table [4] that male teachers' response is 4.13 mean and 1.09
standard deviation, while female teachers' response is 4.07 mean and 1.15
standard deviation. The T-test value is 0.46 which means the variance has no
statistical significance at the level 0.05 which indicates that the sex of the teachers
has no effect on the responses on this item.
Q15.2 Nationality effect upon response:
The data in Table [4] shows that Kuwaiti teachers have responses of 4.31 mean
and 0.93 standard deviation, while Saudi teachers' responses are 3.88 mean and
1.26 standard deviation. These variances are statistically significant as the T-test
shows. 3.36 at the level of 0.001 which means that Kuwaiti teachers are higher
than Saudi teachers in using educational aids within I.R.E.
Q15.3 Qualification effect upon response:
The data shows in Table [4] that teachers with graduate qualifications have
responses of 3.85 mean and 1.18 standard deviation, whereas undergraduate
qualified teachers have responses of 4.16 mean and 1.1 standard deviation. The
T-test value is 2.03 and the variance has statistical significance at the level of 0.04.
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This means that teachers' level of qualification has effect on this response, and the
undergraduate qualified teacher has response higher than other teachers.
Q15.4 Experience effect on the response
The data in Table [4] clarifies that teachers with less than five years experience
have responses at 3.7 mean and 1.15 standard deviation. While teachers with
more than five years experience have responses in 3.86 mean and 1.29 standard
deviation. The T-test value shown is 0.75 which means that the variance has no
statistical significance at level 0.05 which means that years of experience has no
effect on the response.
Q26.1 Sex effect upon response:
Data shows in Table [4] that male teachers' response is 3.18 mean and 1.44
standard deviation, while female teachers' response is 3.57 mean and 1.29
standard deviation. The T-test value is 2.47 which means the variance has
statistical significance at the level 0.01 which indicates that the sex of the teachers
has an effect on the responses, and female teachers have responses higher than
male teachers.
Q26.2 Nationality effect upon response:
The data in Table [4] shows that Kuwaiti teachers have responses of 3.27 mean
and 1.41 standard deviation, while Saudi teachers' responses are 3.51 mean and
1.32 standard deviation. These variances are not statistically significant as the T-
test shows. 1.51 at the level of 0.05 which means that nationality has no effect on
the response.
Q26.3 Qualification effect upon response:
The data shows in Table [4] that teachers with graduate qualifications have
responses of 3.50 mean and 1.32 standard deviation, whereas undergraduate
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qualified teachers have responses of 3.32 mean and .1.39 standard deviation. The
T-test value is 0.97 and the variance has no statistical significance at the level of
0.05. This means that teachers' level of qualification has no effect on this
response.
Q26.4 Experience effect on the response
The data in Table [4] clarifies that teachers with less than five years experience
have responses at 3.67 mean and 1.19 standard deviation. While teachers with
more than five years experience have responses in 3.51 mean and 1.36 standard
deviation. The T-test value shown is 0.69 which means that the variance has no
statistical significance at level 0.05 which means that years of experience has no
effect on the response.
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Field S
Field [5] effect of study variable on the responses of this field
Q17.1 Sex effect upon response:
Data shows in Table [5] that male teachers' response is 3.25 mean and 1.06
standard deviation, while female teachers' response is 4.33 mean and 0.87
standard deviation. The T-test value is 3.25 which means the variance has
statistical significance at the level 0.001 which indicates that the sex of the teachers
has an effect on the responses, and the fame! teachers' responses are higher than
male teachers.
Q17.2 Nationality effect upon response:
The data in Table [5] shows that Kuwaiti teachers have responses of 4.08 mean
and 0.99 standard deviation, while Saudi teachers' responses are 4.26 mean and
0.95 standard deviation. These variances are not statistically significant as the 1-
test shows. 1.6 at the level of 0.05 which means that nationality has no effect on
this response.
Q17.3 Qualification effect upon response:
The data shows in Table [5] that teachers with graduate qualifications have
responses of 4.15 mean and 0.90 standard deviation, whereas undergraduate
qualified teachers have responses of 4.16 mean and 0.99 standard deviation. The
T-test value is 0.07 and the variance has no statistical significance at the level of
0.05. This means that teachers' level of qualification has no effect on this
response.
Q17.4 Experience effect on the response
The data in Table [5] clarifies that teachers with less than five years experience
have responses at 4.17 mean and 0.95 standard deviation. While teachers with
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more than five years experience have responses in 4.27 mean and 0.89 standard
deviation. The T-test value shown is 0.63 which means that the variance has no
statistical significance at level 0.05 which means that years of experience has no
effect on the response.
Q18.l Sex effect upon response:
Data shows in Table [5] that male teachers' response is 3.97 mean and 1.04
standard deviation, while female teachers' response is 4.18 mean and 0.99
standard deviation. The T-test value is 1.78 which means the variance has no
statistical significance at the level 0.05 which indicates that the sex of the teachers
has no effect on the responses on this item.
Q18.2 Nationality effect upon response:
The data in Table [5] shows that Kuwaiti teachers have responses of 3.91 mean
and 1.06 standard deviation, while Saudi teachers' responses are 4.26 mean and
0.94 standard deviation. These variances are statistically significant as the T-test
shows. 2.99 at the level of 0.03 which means that Saudi teachers are higher than
Kuwaiti teachers in their response.
18.3 Qualification effect upon response:
The data shows in Table [5] that teachers with graduate qualifications have
responses of 4.00 mean and 1.01 standard deviation, whereas undergraduate
qualified teachers have responses of 4.10 mean and 1.00 standard deviation. The
T-test value is 0.72 and the variance has no statistical significance at the level of
0.05. This means that teachers' level of qualification has no effect on this
response.
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Q18.4 Experience effect on the response
The data in Table [5] clarifies that teachers with less than five years experience
have responses at 4.18 mean and 0.97 standard deviation. While teachers with
more than five years experience have responses in 4.00 mean and 1.06 standard
deviation. The T-test value shown is 0.96 which means that the variance has no
statistical significance at level 0.05 which means that years of experience has no
effect on the response.
Q19.1 Sex effect upon response:
Data shows in Table [5] that male teachers' response is 3.8 mean and 1.09
standard deviation, while female teachers' response is 4.13 mean and 0.93
standard deviation. The T-test value is 2.69 which means the variance has
statistical significance at the level 0.007 which indicates that the sex of the teachers
has an effect on the responses, and the female teachers' response is higher than
male teachers.
Q19.2 Nationality effect upon response:
The data in Table [5] shows that Kuwaiti teachers have responses of 3.79 mean
and 1.03 standard deviation, while Saudi teachers' responses are 4.15 mean and
1.01 standard deviation. These variances are statistically significant as the T-test
shows. 3.0 at the level of 0.003 which means that Saudi teachers are higher than
Kuwaiti teachers in their response.
Q19.3 Qualification effect upon response:
The data shows in Table [5] that teachers with graduate qualifications have
responses of 3.92 mean and 1.03 standard deviation, whereas undergraduate
qualified teachers have responses of 3.97 mean and 1.01 standard deviation. The
T-test value is 0.38 and the variance has no statistical significance at the level of
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0.05. This means that teachers' level of qualification has no effect on this
response.
Q19.4 Experience effect on the response
The data in Table [5] clarifies that teachers with less than five years experience
have responses at 4.00 mean and 1.03 standard deviation. While teachers with
more than five years experience have responses in 3.95 mean and 1.03 standard
deviation. The T-test value shown is 0.29 which means that the variance has no
statistical significance at level 0.05 which means that years of experience has no
effect on the response.
Q33.l Sex effect upon response:
Data shows in Table [5] that male teachers' response is 3.26 mean and 1.18
standard deviation, while female teachers' response is 3.61 mean and 1.09
standard deviation. The T-test value is 2.65 which means the variance has
statistical significance at the level 0.008 which indicates that the sex of the teachers
has an effect on the responses and female teachers have a higher response than
male teachers.
Q33.2 Nationality effect upon response:
The data in Table [5] shows that Kuwaiti teachers have responses of 3.28 mean
and 1.18 standard deviation, while Saudi teachers' responses are 3.63 mean and
1.08 standard deviation. These variances are statistically significant as the T-test
shows. 2.61 at the level of 0.01 which means that Saudi teachers are higher than
Kuwaiti teachers in their response.
Q33.3 Qualification effect upon response:
The data shows in Table [5] that teachers with graduate qualifications have
responses of 3.50 mean and 1.05 standard deviation, whereas undergraduate
51
qualified teachers have responses of 3.41 mean and 1.16 standard deviation. The
1-test value is 0.58 and the variance has no statistical significance at the level of
0.05. This means that teachers' level of qualification has no effect on this
response.
Q33.4 Experience effect on the response
The data in Table [5] clarifies that teachers with less than five years experience
have responses at 3.71 mean and 1.00 standard deviation. While teachers with
more than five years experience have responses in 3.55 mean and 1.05 standard
deviation. The T-test value shown is 0.87 which means that the variance has no
statistical significance at level 0.05 which means that years of experience has no
effect on the response.
Q34.l Sex effect upon response:
Data shows in Table [5] that male teachers' response is 3.34 mean and 1.16
standard deviation, while female teachers' response is 3.64 mean and 1.09
standard deviation. The 1-test value is 2.25 which means the variance has
statistical significance at the level 0.03 which indicates that the sex of the teachers
has an effect on the responses on this item, and the female teachers had responses
higher than male teachers.
Q34.2 Nationality effect upon response:
The data in Table [5] shows that Kuwaiti teachers have responses of 3.28 mean
and 1.2 standard deviation, while Saudi teachers' responses are 3.73 mean and
1.01 standard deviation. These variances are statistically significant as the T-test
shows. 3.48 at the level of 0.001 which means that Saudi teachers are higher than
Kuwaiti teachers in their response.
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Q34.3 Qualification effect upon response:
The data shows in Table [5] that parents with graduate teachers' qualifications
have responses of 3.51 mean and 0.99 standard deviation, whereas undergraduate
qualified teachers have responses of 3.47 mean and 1.16 standard deviation. The
T-test value is 0.26 and the variance has no statistical significance at the level of
0.05. This means that teachers' level of qualification has no effect on this
response.
Q34.4 Experience effect on the response
The data in Table [5] clarifies that teachers with less than five years experience
have responses at 3.61 mean and 0.97 standard deviation. While teachers with
more than five years experience have responses in 3.65 mean and 1.04 standard
deviation. The T-test value shown is 0.19 which means that the variance has no
statistical significance at level 0.05 which means that years of experience has no
effect on the response.
Q35.l Sex effect upon response:
Data shows in Table [5] that male teachers' response is 3.32 mean and 1.1
standard deviation, while female teachers' response is 3.56 mean and 1.11
standard deviation. The T-test value is 1.8 which means the variance has no
statistical significance at the level 0.05 which indicates that the sex of the teachers
has no effect on the responses on this item.
Q35.2 Nationality effect upon response:
The data in Table [5] shows that Kuwaiti teachers have responses of 3.16 mean
and 1.16 standard deviation, while Saudi teachers' responses are 3.73 mean and
0.98 standard deviation. These variances are statistically significant as the T-test
shows. 4.5 at the level of 0.001 which means that Saudi teachers are higher than
Kuwaiti teachers in their response.
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Q35.3 Qualification effect upon response:
The data shows in Table [5] that teachers with graduate qualifications have
responses of 3.54 mean and 0.95 standard deviation, whereas undergraduate
qualified teachers have responses of 3.38 mean and 1.14 standard deviation. The
1-test value is 1.05 and the variance has no statistical significance at the level of
0.05. This means that teachers' level of qualification has no effect on this
response.
Q35.4 Experience effect on the response
The data in Table [5] clarifies that teachers with less than five years experience
have responses at 3.64 mean and 0.82 standard deviation. While teachers with
more than five years experience have responses in 3.51 mean and 1.08 standard
deviation. The T-test value shown is 0.73 which means that the variance has no
statistical significance at level 0.05 which means that years of experience has no
effect on the response.
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Field 6
Teachers' responses: Field [6] effect of study variable on the responses of this
field.
Q20.1 Sex effect upon response:
Data shows in Table [6] that male teachers' response is 1.87 mean and 1.1
standard deviation, while female teachers' response is 2.2 mean and 1.26 standard
deviation. The T-test value is 2.31 which means the variance has statistical
significance at the level 0.02 which indicates that the sex of the teachers has an
effect on the responses and the male teachers' participate more in developing
I.R.E. than female teachers and their response is less.
Q20.2 Nationality effect upon response:
The data in Table [6] shows that Kuwaiti teachers have responses of 2.02 mean
and 1.2 standard deviation, while Saudi teachers' responses are 2.09 mean and
1.18 standard deviation. These variances are not statistically significant as the T-
test shows. 0.49 at the level of 0.05 which means that nationality has no effect on
this response.
Q20.3 Qualification effect upon response:
The data shows in Table [6] that teachers with graduate qualifications have
responses of 1.85 mean and 1.09 standard deviation, whereas undergraduate
qualified teachers have responses of 2.15 mean and 1.24 standard deviation. The
T-test value is 1.76 and the variance has no statistical significance at the level of
0.05. This means that teachers' level of qualification has no effect on this
response.
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Q20.4 Experience effect on the response
The data in Table [6] clarifies that teachers with less than five years experience
have responses at 2.2 mean and 1.17 standard deviation. While teachers with
more than five years experience have responses in 2.16 mean and 1.19 standard
deviation. The T-test value shown is 0.2 which means that the variance has no
statistical significance at level 0.05 which means that years of experience has no
effect on the response.
Q29.l Sex effect upon response:
Data shows in Table [6] that male teachers' response is 3.48 mean and 1.12
standard deviation, while female teachers' response is 3.8 mean and 1.08 standard
deviation. The T-test value is 2.4 which means the variance has statistical
significance at the level 0.02 which indicates that the sex of the teachers has an
effect on the responses and the male teachers' response is higher than female
teachers.
Q29.2 Nationality effect upon response:
The data in Table [6] shows that Kuwaiti teachers have responses of 3.51 mean
and 1.18 standard deviation, while Saudi teachers' responses are 3.8 mean and
1.02 standard deviation. These variances are statistically significant as the T-test
shows. 2.18 at the level of 0.03 which means that Kuwaiti teachers are higher
than Saudi teachers in their response.
Q29.3 Qualification effect upon response:
The data shows in Table [6] that teachers with graduate qualifications have
responses of 3.55 mean and 1.11 standard deviation, whereas undergraduate
qualified teachers have responses of 3.64 mean and 1.12 standard deviation. The
T-test value is 0.54 and the variance has no statistical significance at the level of
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0.05. This means that teachers' level of qualification has no effect on this
response.
Q29.4 Experience effect on the response
The data in Table [6] clarifies that teachers with less than five years experience
have responses at 3.61 mean and 1.02 standard deviation. While teachers with
more than five years experience have responses in 3.87 mean and 1.00 standard
deviation. The T-test value shown is 1.37 which means that the variance has no
statistical significance at level 0.05 which means that years of experience has no
effect on the response.
Q30.l Sex effect upon response:
Data shows in Table [6] that male teachers' response is 3.33 mean and 1.16
standard deviation, while female teachers' response is 3.63 mean and 1.13
standard deviation. The T-test value is 2.24 which means the variance has
statistical significance at the level 0.03 which indicates that the sex of the teachers
has an effect on the responses and the female teachers' response is higher than
male teachers'.
Q30.2 Nationality effect upon response:
The data in Table [6] shows that Kuwaiti teachers have responses of 3.28 mean
and 1.22 standard deviation, while Saudi teachers' responses are 3.71 mean and
1.03 standard deviation. These variances are statistically significant as the T-test
shows. 3.28 at the level of 0.001 which means that Saudi teachers are higher than
Kuwaiti teachers in their response.
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Q30.3 Qualification effect upon response:
The data shows in Table [6] that teachers with graduate qualifications have
responses of 3.41 mean and 1.10 standard deviation, whereas undergraduate
qualified teachers have responses of 3.45 mean and 1.17 standard deviation. The
T-test value is 0.25 and the variance has no statistical significance at the level of
0.05. This means that teachers' level of qualification has no effect on this
response.
Q30.4 Experience effect on the response
The data in Table [6] clarifies that teachers with less than five years experience
have responses at 3.58 mean and 0.98 standard deviation. While teachers with
more than five years experience have responses in 3.6 mean and 1.11 standard
deviation. The T-test value shown is 0.11 which means that the variance has no
statistical significance at level 0.05 which means that years of experience has no
effect on the response.
Q3l.1 Sex effect upon response:
Data shows in Table [6] that male teachers' response is 3.29 mean and 1.15
standard deviation, while female teachers' response is 3.64 mean and 1.11
standard deviation. The T-test value is 2.61 which means the variance has
statistical significance at the level 0.01 which indicates that the sex of the teachers
has an effect on the responses and the female teachers' responses are higher than
male teachers.
Q31.2 Nationality effect upon response:
The data in Table [6] shows that Kuwaiti teachers have responses of 3.24 mean
and 1.19 standard deviation, while Saudi teachers' responses are 3.71 mean and
1.04 standard deviation. These variances are statistically significant as the T-test
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shows. 3.51 at the level of 0.001 which means that Saudi teachers are higher than
Kuwaiti teachers in understanding the aims of I.R.E.
Q3 1.3 Qualification effect upon response:
The data shows in Table [6] that teachers with graduate qualifications have
responses of 3.43 ean and 1.12 standard deviation, whereas undergraduate
qualified teachers have responses of 3.43 mean and 1.15 standard deviation. The
T-test value is 0.02 and the variance has no statistical significance at the level of
0.05. This means that teachers' level of qualification has no effect on this
response.
Q31 .4 Experience effect on the response
The data in Table [6] clarifies that teachers with less than five years experience
have responses at 3.6lmean and 0.92 standard deviation. While teachers with
more than five years experience have responses in 3.59 mean and 1.07 standard
deviation. The T-test value shown is 0.11 which means that the variance has no
statistical significance at level 0.05 which means that years of experience has no
effect on the response.
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APPENDIX 8
In the name of ALLAH THE MERCIFUL, THE COMPASSIONATE
Interviewing form
Department of Curriculum & Instruction
College of Education
Kuwait University
Profession: Name:
Years experience:	 Sex:
Dear Sir/Supervisor of I.R.E.
Please try to answer these questions. It is part of a PhD programme in 1.R.E.
1. Does I.R.E. gain in importance within the modem curriculum?
2. Is the developed I.R.E. curriculum better than the old one?
3. Do you find that the aims of I.R.E. in the primary stage are relevant to
present day life, or is there a lack of revision for the next stage?
4. In your opinion, what is society's view of I.R.E. teachers?
5. What do you feel is the role of the I.R.E. teacher?
6. Do you think that the I.R.E. textbook in the first year needs improvement?
If so, in what aspect?
7. Do you think that the I.R.E. textbook in the second year needs
improvement? If so, in what aspect?
8. Do you think that the I.R.E. textbook in the third year needs improvement?
If so, in what aspect?
9. In your opinion, what are the main problems that confront the teaching of
I.R.E.?
10. Do you have any suggestions or recommendations for achieving better
I.R.E. teaching?
Thank you for your response
Adel Alsharaf
2
TRANSCRIPTION OF INTERVIEWS
The sample of Kuwait
Interviewee 1 has 3 years experience as an inspector and 7 years as a teacher.
Q.	 Does I.R.E. have an important role within the modern curriculum?
A. If we look to the Islamic thought and movement at the present time, we
find that l.R.E. is one of those important things in society, not in terms of
thinking only but in terms of curriculum and teaching methods, textbook
and teacher preparation.
Q .	Is the I.R.E. textbook better than the old one?
A. Education is always developed within the advancement of our lives, and
I.R.E. in the past was adequate and suitable, but the development in
education at the present time does not focus on the information only as
there are varying directions for extending the cognitive domain. Therefore,
I.R.E. should take a better place, particularly in Kuwait, when the Ministry
of Education attempts to develop this subject.
Q.	 Are the aims of l.R.E. in Kuwait suitable to the future?
A. As I mentioned before that development of the society does have an effect
upon the aims. Not only this but also the damage and crises in the Arab
nation. As a result of this, the curriculum needs improving in order to
overcome the fear and anxiety of the people, and be replaced by a
happiness and gladness to give the Arabic nation and the Kuwaitis a better
life.
Q.	 How does society deal with the I.R.E. teacher?
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A. The answer might be about teachers in general. The teacher is more
sensitive psychologically and if he/she feels bad this will affect their duties.
We are looking for quality not quantity, especially in education. This
cannot be achieved until the teacher feels he/she is protected from society.
What we see in schools, in the classroom and in society, reflects badly
upon the teacher.
Q.	 What is the role of the teacher in Kuwait from your point of view?
A. We could not say that the l.R.E. teacher specifically has full responsibility
because when you are talking about teachers that means all teachers taking
full responsibility. It is not I.R.E. only. This profession in the past was
excepted. Some teachers are not fully qualified, i.e. at the present time the
whole world is seeking to be specialised, particularly in education. In the
meantime, if we look at the teachers themselves we have to make sure that
even in education we need a specialised teacher for each subject. One of the
unacceptable things is that you find someone who has a degree from
university in business and he teaches I.R.E., or someone who is a
qualified architect and he teaches l.R.E., and again, someone qualified in
economics who wishes to teach I.R.E. The point we have to make is that
we must qualify people to teach I.R.E. Teaching I.R.E. is filling people
up with information. It is more than that. An I.R.E. teacher should have
studied psychology and sociology as well as religious studies.
Q.	Interruption from the interviewer: Have you found these cases you are
talking about?
A.	 Go back to the Ministry of Education files and you will see these cases.
Let us move to another question.
4
Q.	What is your opinion about the first year I.R.E. textbook in the primary
stage? Does it need improvement and if so, in what sense?
A. The whole textbook needs updating and improving from time to time.
Education is not fixed but is subject to change. In the past there was no
specific textbook for the first primary stage because pupils could not read.
Therefore there is no need for the textbook. In place of it teachers give
pupils hand-outs.
As a result of this the new textbook is an improvement to make education
clear for the pupils as it includes verses, pictures, poems and the traditions
of the Prophet Muhammed. It also gives pupils the general environment of
his/her life: how to eat, how to drink, how to sleep, how to dress etc., and
how to deal with things. This is so far a very good book, but does that
mean we should continue on these lines for ever? The decisions would be
taken by specialists of education and linked with the developments in
Kuwait State in general.
Q. You have mentioned about the poems. There is a view that there are a lot
of poems in the textbook. Do you agree with this view? These poems
seem more than the verses of the Quran.
A.	 Let me tell you something. Memorising is one of the difficult skills for
pupils; at the same time it can be an easy skill. When I ask pupils to
memorise something, do they do it in order to have a good grade or to
retain the information permanently? The one who memorises permanently
means he is understanding the matter. Therefore, in order to make things
easy for pupils we just give them some poems, a few lines to be
memorised, and parents should support and participate in this task. Why
should mother and father not teach their children as they already know the
Quran? Because of the large number of pupils, teachers sometimes cannot
follow each one of them. How can teachers check the large number of
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pupils to make sure they are memorising well? Memorising is something
which must be shared between teachers and parents. The poems
sometimes become more than verses of the Holy Quran. The reason for
this is that children at this stage like singing and rhyming. They are poems
leading to good behaviour. It is just the sort of activity in the classroom to
make pupils like the subject. It would be good if the whole curriculum in
the primary stage followed the same pattern. Singing is not easy as it
requires someone to arrange the music, which could prove expensive.
Q.	 Is the case of the I.R.E. textbook similar to the second and third years?
A.	 It is the same.
Q.	 Is there any problem facing I.R.E. from your point of view?
A. It is necessary that I.R.E. teachers be qualified socially, psychologically
and scientifically because I.R.E. is a tough and boring subject, so if the
teacher gives pupils information as instructions this would affect I.R.E. as
a subject. So the new 1.R.E. textbook is dependent on the dialogue. The
information must reach the pupils orally. Some teachers, unfortunately,
enter the classroom asking pupils to open the book and read, though you
yourself go and check through the schools what the teachers are doing.
Where is the communication in the classroom? For instance, when my
child asks me questions at home and I answer him, within a few minutes
he feels bored because I am just giving him instructions. Therefore, the
teacher must have a variety of performance within the classroom, language
technology and teaching display, particularly in the primary stage.
Q.	The last question: Are there any suggestions or recommendations we can
reach for better I.R.E.?
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A. First of all the teacher must be prepared scientifically and educationally
before entering the classroom. Teaching I.R.E. is not for any Muslim: it
has to be someone who is qualified. What we have seen nowadays is that
the surgeon could not do an eye operation because he is a specialist
surgeon. The preparation of 1.R.E. teachers nowadays must be specialised
because we do not need a directive teacher who punishes with a cane. The
teacher must understand the pupils socially and psychologically in order to
assist in the fulfilment of their needs. This is the first point. The second
point is the textbook must be adapted according to the stage of the pupils.
Thirdly, the teacher must be convinced of what he is doing. In many cases
the head teacher says: "Take the bad teacher to teach I.R.E." so in this case
you will prevent him from being a teacher of Arabic and place him as a
teacher of I.R.E., and this is a double mistake because if the teacher is
weak in teaching Arabic then will he perform as an I.R.E. teacher? We
should use the same criteria as other subjects to evaluate I.R.E. In this
case we can get the benefit of teaching I.R.E.
Q.	 What is your opinion about the arts teacher, which means someone who
teaches Arabic, religion and geography and history?
A. The arts teacher is not in favour with the Arabic subject, nor the Islamic
subject because we are seeking a special teacher for a special subject. So,
if I take a teacher who taught 10 years the Arabic language and ask him to
teach I.R.E., he would not be clever enough to teach I.R.E. because he
knows the skills of the Arabic language for the past 10 years. Therefore he
has to spend 10 more years learning the skills of I.R.E.
Finally, I want the I.R.E. teacher who is convinced and qualified for
teaching the subject, otherwise he will do it mechanically. Many teachers,
for instance, who have a good preparation for lessons are not able to put it
over very well.
7
Interviewee 2 has 4 years experience as an inspector and 18 years as a teacher.
Q. First of all I would like to thank you for attending this interview, and now
I ask you this question: What is your opinion about the developed I.R.E.
textbook? Do you see it better than the old one?
A.	 The new textbook seems to be better because it has made a connection
between our lives and religion, so when you are looking at I.R.E. from the
first stage up to the fourth stage, you will see the whole subject is
integrated either in the textbook or in the teacher's guide book. At the end
of the lesson you will see a good brief description of the subject. The
Ministry of Education has worked hard to develop the 1.R.E. textbook, but
our life is a constant state of change and therefore always in need of
updating. This subject has its advantages and disadvantages. The people
who write the textbook might look at this point from time to time.
Q.	 Can we then say that the old curriculum is better than the new one, in your
opinion?
A.	 The old one has both a positive and a negative side.
Q.	 Can you give me an example?
A. Our colleagues believe that teaching one chapter in the Holy Quran is
better, but I believe that the new I.R.E. is better because it gives the pupils
a wider and more general picture, including verses from the Holy Quran,
Hadith, poems and events. So in this case the subject will attract you to
what is going on. One day I went to the female primary school and the
teacher read one of the verses from the Holy Quran. Its rough meaning
was that we should help poor people to get food and help those who have
been captured. Also the orphans. What she did was link the lesson with
the issue of the P.o.Ws in Kuwait and she prayed to God to help the
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victims who did not return to their country again, and she described to
pupils our duty towards those people. From the Islamic point of view what
should the Muslim do when he captures someone? He should feed him
and treat him very well so this will indicate, in my opinion, that the
developed textbook or curriculum is better. It can give a clear picture to the
teacher and parents as well. But it needs the experience of the teacher and
a good understanding of how to deal with it.
Q.	 What are your opinions about the aims of I.R.E.? Are they relative to our
lives, particularly with regard to Kuwait after the invasion?
A. I.R.E. is in keeping with our lives both in the past and the present. It
describes what has happened in our history throughout the Holy Quran and
the Prophet Muhammed's life, peace be upon him, and also the events in
the future. He said the Holy Quran related stories of how people lived
hundreds of years ago and how they live now. The purpose of the aims of
I.R.E. is to be continuous for the future, because children today are not as
children of the past. Compare children now in the primary stage with
children some 10 years ago; they enter the classroom nowadays full of
activity and energy. So the aims of I.R.E. Must be up to date with our life
at the present time in order to be accepted.
Q.	 What is your opinion of Kuwaiti society at the present time, and the
attitude towards the I.R.E. teacher?
A. In fact, the general view of the serious person is that of respect whenever
he does his work precisely and sincerely. As long as the 1.R.E. teacher
lives with his subject within the school seriously, the society will give him
attention and respect. I can say from my own point of view that society
respects the I.R.E. teacher once he respects himself. The I.R.E. teacher is
9
supposed to be a pattern and a model, because everyone asks him about the
Quran and religious matters.
Q.	That means the role of the l.R.E. teacher must be characterised better than
others?
A. I do agree with you. Entering schools you will find that the I.R.E. teacher
does not do his job for the sake of the money but he does it as a general
mission, the same as prophets and messengers. In the meantime, it is a
great responsibility when dealing with I.R.E. teaching. The I.R.E.
teachers might have different styles than other teachers.
Q. Does that mean that society has different views towards the science teacher
or others, and can we say that any person can teach I.R.E.? What is your
opinion about that?
A.	 We are living in a Muslim society, pupils learn about Islam from
everywhere - in the Mosque and from the T.V., but they do not study
religion as they study the English language, for instance. Look at the
graduate students from a medical college and you will see that I.R.E.
continues in their thinking.
Q.	 Do you find that the development of I.R.E. in the first year primary stage
needs working on? If so, in what sense?
A. The teacher guidebook is completed and the pupil textbook might need a
little bit more reinforcement, which would help the parents to see the
pupils' textbook and work with them. Otherwise, if they do not find the
pupils' textbook adequate the parents will have difficulty in explaining
lessons to their children. Particularly in the first stage we see that pupils
are more dependent upon teachers than parents in reading the Holy Quran
and understanding religious matters. Although we are worried that some
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parents may not be able to read the Quran correctly, so it is the teacher's
duty to work more closely with pupils at this stage. Notice that pupils who
settle down in their lives psychologically become first-grade students.
Q.	 What about the second year in the primary stage?
A. The textbook has a good publication and information and we can add at the
same time more subjects related to worship in order to train the pupils to
perform it.
Q.	 How about the I.R.E. textbook for the third year?
A. The textbook in the third year is good and has no problems. It might need
to cover some worship such as pilgrimage and so on. The textbook itself
is very helpful for parents. It seems to me better than the first and second
ones. The reason for that is it has a test after each lesson in order to
evaluate the pupil's ability.
I suggest that the first and second year must have these tests at the end of
each lesson, but as simple as possible; the pupils ticking off their answers
as with maths and science.
Q.	 Do you think this would be difficulty for pupils at this stage?
A.	 Pupils will not find difficulty because they have already taken such tests in
maths and science. Bearing in mind that we are not giving a pupil writing
tests as it was in maths and science, why should we not have these
questions after each concept or each field?
Q.	 There is an opinion that there are a lot of poems in the I.R.E. textbook.
What is your opinion about this?
A.	 The poems, from my point of view, are giving pupils an activity especially
in the morning to alert them and these poems are different from the poems
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of the Arabic language. Also, I think that pupils have a desire to memorise
these poems because they deal with a lot of subjects which make a strong
impression on their emotions. Therefore I would say that pupils should
memorise and memorise and memorise. After that they can understand or
perhaps they can memorise some of these poems, if not all of them.
Q. Do you think the I.R.E. teacher can devote sufficient time to the teaching
of the subject when at the same time he has to teach history and the Arabic
language?
A.	 Actually, it is excellent from some teachers' point of view, but not from
others, as they believe that l.R.E. involves enough work. I believe that it
is excellent to teach I.R.E. and the Arabic language because I found that
some teachers of I.R.E. have made mistakes in reading the Holy Quran
because it is a long time since they practised their skills of the Arabic
language. Therefore, teaching the Arabic language as well as I.R.E. will
greatly assist the teacher because the subjects complement one another.
For the serious teacher who wants to present a good language he can teach
both subjects.
Q.	 Do you find that there are some difficulties facing l.R.E.?
A. In fact the whole matter of I.R.E. is clear. We have set a seminar with the
chief supervisor of I.R.E. in order to clarify the confusion between
teaching I.R.E. and other subjects. The I.R.E. teacher is free to choose
whatever he wants to teach if there is no difficulty; and we have talked
about the curriculum, texthook and teacher. If he is loyal in his work he
will be the person to motivate society, and if we are talking about the
teaching methods of I.R.E. we will see that the teacher is free to teach in
any way, but notice that he has to choose the style of teaching method
within certain plans and a curriculum from the Ministry of Education, and
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if we leave the teacher to do what he wants he might guide his pupils to a
higher understanding. The graduation is noted if we give pupils a subject
difficult for them to understand. Therefore, the teacher has the chance to
approach the subject from any angle which he thinks suitable.
Q.	 Are there any suggestions or recommendations to achieve a better I.R.E.
from your point of view?
A. If we can use the media to clarify to the younger Muslims or the older
Muslims what we mean by Islam and what are the advantages of Islam,
programmes will carry on with the pupils at schools, because some believe
that Islam is creating obstructions to their lives which is contrary to the
belief. Islam is needed for all. The media might be very helpful towards
the development of I.R.E. and its influence.
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Interviewee 3 has 20 years as inspector and 15 years as a teacher.
Q.	 I know that you have participated in the publication of the I.R.E. in Kuwait
and I am glad to talk to you today. May I ask you first: do you feel that
I.R.E. has a good status compared with the modern curriculum?
A.	 You know that the State of Kuwait is giving more attention to I.R.E. in the
Ministry of Education plans. This attention cannot be measured by the
number of periods for teaching I.R.E. each week, but by the activities and
educational aids which we can give to our pupils. J.R.E., from my point
of view, has been given more attention than other subjects. You can see
that through the personality of pupils. The essential issue for development
of I.R.E. is to make the subject integrated within faith, worship, the
Quran, Hadith etc., to place a value on all these to be taught to all pupils
and to control their behaviour in order to achieve the aims of I.R.E. Later
on it is up to pupils interested to study science or art to specify these
interests.
Q.	 Do you think the new curriculum is better than the old one?
A. The new I.R.E. curriculum has retained the advantages of the old one. It
is not totally against and, together with some of the old ideas, new ones
have been formulated. In the old one the teaching of I.R.E. took the
subject separately, Hadith, the Quran etc., while it is now taught by
complete experience in order to show pupils that Islam is a complete unit.
Anyone who is interested to carry on, then it is up to him and he can know
the way. In the present I.R.E. curriculum pupils can recognise what they
are studying from the Holy Quran. They know the meaning of the verse.
Therefore we can see that the new curriculum has taken the best from the
old and added to it.
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Q.	 Do you think that the I.R.E. aims are relevant to our life?
A. The aims of l.R.E. issue from the general aims of the state. The state, as
you know, is a Muslim, Arab and modem state. These three dimensions
are related to the aims of 1.R.E.
Q.	 Do you feel that the role of the I.R.E. teacher is sufficient?
A. The teacher in general in Kuwait is affected by the atmosphere around him
from the Arab countries and from the rest of the world. You can find in
the sector of I.R.E. different categories of teacher; for instance, those who
have graduated from the university, those who have a diploma, and those
who have a secondary education. Also those who have studied the Arabic
language. We have to sort out all these mixed teachers. We have to train
them in order ot have better teachers, at least to achieve the standard of the
I.R.E. teacher. This training may not include the non-Kuwait teacher
because he needs more attention in terms of training. Although you might
find that there are some teachers who have graduated from the Faculty of
Sharia (Islamic Law), they are not qualified educationally. We need a lot
of programmes to train them. We did have this during the 40s and 50s and
because we now have a lot of schools and a large number of teachers, also
a new institute of teachers has opened up, the training improved but not
sufficiently to cover the growing number of student teachers.
Q.	 Do you see the Kuwaiti society evaluating the I.R.E. teacher properly?
A. From my experience I find that Kuwaiti society respects the I.R.E. teacher
and do not worry about classroom incidents which occur from time to
time. We have to bear in mind those people who have a scientific degree
and are more in demand than the others. As a result of that, society should
give those who are studying I.R.E. more chance in order to make them
acceptable.
15
Q. As you have participated in the publication of the I.R.E. textbook, how do
you see the I.R.E. textbook for the first year? Is it sufficient or does it
need further development? if so, in what sense?
A.	 Obviously the I.R.E. textbook is not a holy book, so this means that it
might need some change from time to time. People in Arab countries
sometimes believe that those authors of 1.R.E. textbooks are the best and
we should make no comments about them. I do not agree with this view.
The developed textbook in Kuwait has been tested for one year in a small
number of schools, and after this year some development and evaluation
has been made which indicates that we might not ignore the core of the
book, but we might make some slight alterations in order to have better
education. The textbook in the primary stage has now been re-issued
inorder to be in use for a long time and we could not say that we are better
than others, but I believe that the standard of our books is very good. For
instance, some Arab countries have ordered the Kuwaiti I.R.E. textbook in
order to follow and apply in their schools. This indicates that it is an
advanced book and I can say that education in Kuwait is really advanced.
Q.	Do you find that the evaluation of I.R.E. considers parents, teachers and
others?
A. Of course, evaluation is subject to academic procedure, i.e. doctors from
university in a curriculum-evaluation measurement; some committees from
educational research centre from the Ministry of Education; teachers from
schools, supervisors and parents. All of these are participating in the
evaluation of l.R.E. The conclusion of this is sometimes done by seminar.
Q.	 What is the main problem of I.R.E. from your point of view?
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A. Education always has problems as long as it is serving human beings.
Even the holy books work towards educating people. Our first problem is
the teacher. The solution of this problem would be very helpful because
they can develop the curriculum and the textbook. In spite of what has
been said about the I.R.E. plans that there are not enough periods of
teaching per week. The qualified teacher can achieve the aims of 1.R.E.
Q. When you said that the first problem is dependent on the I.R.E. teacher,
does that mean they are not qualified or not specialised in the subject, or do
you mean the non-Kuwaiti teacher who has just arrived and has no
experience of the society?
A.	 The problem of the teacher is that we want to give more care to teachers,
and there are so many I.R.E. teachers graduating from different colleges,
as we have mentioned, that you find 12 different approaches to the
profession. To overcome this problem I think it has to be by training and
we have to look at the future. We must know what we need from the
colleges of education. Let me tell you something. I have met hundreds of
teachers in Egypt graduating from the colleges of education, and they are
not qualified as I expected. That indicates that the standard is not high
enough and this is not my opinion only, because all those teachers fail to
pass the test. Therefore we do not agree to their coming to Kuwait. The
solution to this problem does exist however, if required.
Q. Regarding the poems in school: there are some opinions expressed that we
have a large number of poems and we have a small number of verses from
the Quran. What do you think about it?
A. The amount of verses of the Holy Quran which have been tested between
the past and the present - I mean the old I.R.E. and the developed one - can
be calculated statistically. I mean, if we calculate the verses from the past
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compared with the present, we will see that the present is more than the
past, even though pupils could not memorise the whole verses or the
whole poems. The poems themselves were accompanied by instructions.
The teachers might ignore these instructions. In the meantime we give
teachers a free hand to choose appropriate poems for his/her class.
Unfortunately teachers do not know how to deal with this because they are
used to taking instructions from the Ministry of Education and following
them. (Laugh!) Bearing in mind that the poems are a better alternative to
singing in the market.
I do agree that memorising itself is not easy, and the pupils have different
skills towards it. Some pupils who cannot memorise might have another
skill such as drawing. We should not ignore them; we have to evaluate
them and teach them accordingly.
Although there are many lecturers concerned with the I.R.E. development
and curriculum, some people are in opposition to it. Finally, the curriculum
is not Islam but is made up by a group of educationalists choosing the part
of Islam to be taught.
Q.	 Is there any suggestion or recommendation to achieve a better I.R.E.?
A.	 There are a lot of suggestions and recommendations. We can conclude
them in the following way:-
a) More care must be given to the teacher.
b) Increase the number of poems for teaching l.R.E.
c) Increase the general activities in schools in free time in order to
benefit the I.R.E.
d) Choose better leaders. It is not a matter of years of teaching the
subject, but a matter of the right experience. Thank you very
much.
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I wish you a better future. As I have said, it is just a matter of opinion - it
might be wrong, it might be right
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Interviewee 4 has 10 years experience as an inspector and 19 years as a teacher.
Q.	 Do you feel that I.R.E. gains importance in the modern curriculum?
A There is no doubt that l.R.E. gains importance from the Ministry of
Education and from the I.R.E. headquarters, because they set a committee
for developing 1.R.E. for the three stages to examine the aims and the
textbook regarding the general aims of the State of Kuwait. The aims in
Kuwait follow the general trend of modern life. They were based on the
past textbook only, then improved by introducing aims. The committee for
developing 1.R.E. was set up in 1979 and I participated in it.
Q.	 How do you see the old I.R.E. curriculum and the developing one?
A The developed curriculum is better. The reason for this is the pupils in the
past attached no importance to the three dimensions: cognitive, effective
and psychomotor. Also pupils in the past just memorised the Holy Quran
and that was it, while the present or modern education depends on the
philosophy and foundation which they did not have in the past. Also there
was an old textbook in the past except for the third year primary stage.
Q.	 How do you see the aims of I.R.E.? Are they close to actual life in
Kuwait, especially after the Iraqi invasion, or do they need revising?
A.	 The aims are flexible to be changed or developed, and everything is linked
to the philosophy of the society and I do agree to revising the aims from
time to time.
Q.	How do you see the 1.R.E. teacher in Kuwaiti society?
A.	 We have plenty of meetings and interviews with parents in order to
evaluate the teachers and the textbook and I can see that the Arabic
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language and I.R.E. are complementary to each other. We have gained
useful comments from parents in order to present the developed textbook.
Q.	 How do parents participate in the evaluation of I.R.E.?
A. Through the questionnaire and interviewing as well as meetings in schools
and visits to schools from time to time; discussing and explaining our plan
for development; and I have personally met some female parents and
explained to them what is needed for development of the process,
particularly in the first year. We found that parents were always dependent
on the pictures in the textbook because they were very effective, as well as
the Holy Quran.
Q.	What is the role of the I.R.E. teacher from your point of view?
A. After spending much time on the preparation of the curriculum I conclude
that if you do not have a good teacher your work will be wasted, so we are
very careful to train teachers on the developed I.R.E. curriculum, the style
of teaching, entering the classroom, and we insist that teachers should
know what they are doing starting from entering school and greeting the
pupils and then starting the lesson with a prayer and thanks to God, and so
on. This introduction will imbue them with spiritual feelings and make
them appreciate that an I.R.E. lesson is different to all the others.
Q.	Do meetings take place between yourself and other teachers?
A. There are some teachers and supervisors at school who attend these
meetings but because the training centre does not have enough space, we
have met more than once in different centres.
Q.	 How do you evaluate the l.R.E. textbook in the primary school?
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A. It is wrong to say that we have met all the targets in the curriculum, though
we might need to revise the textbook from time to time. As you know, if
you write an article in the evening you may wish to change it the next
morning, and what you have written down this month you may wish to
change the next.
Q.	 As you have participated in publishing or writing the I.R.E. textbook, I am
very happy to meet you and hear your views about the textbook.
A. Thank you. I would first of all say that I have participated voluntarily and
liked many innovations in the textbook. I saw the first year textbook was
not exactly suitable, but at the same time I did not like to criticise previous
workers. An ultimate change must be made in order to present a better
textbook. The drawings and pictures do not seem relevant and I have tried
to revise the book again and again to achieve a satisfactory standard and
this is what happened in 1987.
Q.	 Do you think the 1.R.E. textbook for the second year needs improving? If
yes, in what sense?
A.	 The second year I.R.E. textbook is advanced because it has learnt from the
previous experience and was reprinted with an alteration.
Q.	 How about the third textbook? Is it the same?
A. I participated in writing and publishing this textbook and I can see again
this is more advanced and I have reorganised the book in order to make it
suitable for pupils, starting from the verses from the Holy Quran, and the
pictures to be included within the book. I do not know if there will be any
revision for this book in the future.
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Q.	 There are a few who say the 1.R.E. textbook contains a lot of poems and
only a few verses from the Holy Quran. Do you agree?
A. This is a big problem confronting us and we have arranged a large meeting
with the Association of Teachers in Kuwait, and parents have participated,
but they do not agree to change the textbook from the old to the new
because they are familiar with the old one. Therefore, we tried to convince
them to accept the new textbook and we clarified the philosophy behind
this and given them the advantages of this book and how it is
comprehensive and contains the whole branches of I.R.E.; and we have
followed the same way at the Quran and so given our pupils a
comprehensive idea and a concept, including examples from the Prophet
Muhammed's life as well as worship and faith, making them together to be
one field and then this field divided into certain concepts, then each concept
including a number of subjects. The poems are included and we have
given teachers freedom to choose suitable poems for pupils, but
unfortunately teachers have insisted on giving all the poems to pupils and
that is too much.
Q.	(interruption) Then it is too much for pupils?
A. I agree with you that it is to much for pupils' ability to have all this at the
same time. We try to clarify this idea with the parents in order to make
them familiar with the developed I.R.E. curriculum. Consequently we
have visited them.
Q.	 What are the main problems confronting I.R.E. from your point of view in
terms of the book and the teacher?
A. In fact, the problems of I.R.E. take different directions. First of all, the
quality of teacher. The teacher of both the Arabic language and I.R.E.
holds a new position set up by the Ministry of Education and we could not
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say anything about this decision (laughing) and so carry on with it. I
guess this decision might be negative towards I.R.E. but perhaps some
teachers can cope with teaching both subjects.
Q.	 (interrupting) This is a part of the problem, but I want you to tell me the
problem within l.R.E. itself.
A.	 I.R.E. needs more improvement in terms of presentation, especially within
the classroom. I do fmd sometimes that teachers who are stem and serious
looking tend to frighten the children. Therefore I insist that the teacher be
more friendly, that his/her classroom be kept tidy and well organised, and
that this standard be maintained. It is observed that some teachers watch
the time in front of the class, some reproach the pupils in an abrupt
manner.
Q.	 Does the l.R.E. teacher have freedom to choose his method of teaching?
A.	 We have given them a teacher's guide and explained teaching methods, and
they have a chance to vary the instructions and implement them where
necessary.
Q.	 Does the I.R.E. teacher know his role?
A.	 There are a lot of excellent teachers who know what they are doing and I
have got some model teachers, but the Ministry of Education has not
awarded them sufficiently. On the other hand, there are some who finish
their lessons within 10 minutes and they do not know what to do next.
Q.	Have you any suggestions or recommendations regarding I.R.E?
A.	 To increase the number of lessons and arrange for them to be conducted at
the beginning of the day. I also suggest revising the planning of teacher
preparations, and why not revise the textbook as well as teacher training? I
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would also suggest the setting up of an information centre regarding I.R.E.
Finally, the role of the I.R.E. teacher is very dangerous because he builds
up a faith similar to the messengers, which is a difficult task.
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Interviewee S has 7 years experience as an inspector and 13 years as a teacher.
Q.	Does the I.R.E. teacher hold an important status at the present time?
A. Yes, they do, and you can see there is research by the Ministry of
Education as well as seminars from time to time run by the inspectors and
teachers in order to develop I.R.E. In the past it was just imparting the
information, while it is now more developed and it can cope with modern
life. 1.R.E. must be updated and give pupils an overall view of life which
is quite revolutionary.
Q.	Can I understand that the developed I.R.E. is better than the old one?
A. Of course it is much better, but there is a reaction to the changes from
teachers because they are used to working with the old fashioned style,
although the headquarters had kept teachers abreast of the latest
developments each year and set up meetings, especially with the new
teachers, informing them about the I.R.E. aims and textbook as well as the
foundation of I.R.E. and its teaching methods. Now you can say that
teachers accept the developed I.R.E.
Q.	 Do you believe that the aims of I.R.E. at the present time are sufficient, or
do they need revising to meet the ethos of Kuwait after the crisis?
A. We are not all living in one way and those in authority with the education
curriculum have targets to be reached and one of these targets could be
setting up meetings between supervisors and teachers to make changes or
alterations from teachers' evaluations at the end of their academic year.
Q.	 Is the evaluation oral or written?
A.	 It often takes place orally and sometimes by writing comments on the
I.R.E textbook.
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Q.	 If we go back and talk about the teacher, how does Kuwaiti society appear
to him?
A. Of course, the I.R.E teacher is a model and he works hard to create a good
society. Bear in mind that the teacher lives in a Muslim society and eveiy
child has to know his God, also how to treat other people and then how to
recognise the good and the bad in life. We need an active teacher who has
an interest in building his society.
Q.	Does Kuwaiti society appreciate the I.R.E. teacher because you have talked
about his role?
A. As you know, Kuwaiti society is divided into different communities and
each community has different views. Therefore parents' views towards
I.R.E. teachers differ from place to place. In addition, as long as the
parents are educated they will appreciate the role of the teacher, but those
who are not will not do so. The teacher now is educated and fully
understands what he is doing. In general, society understands the role of
the teacher if the teacher understands the role of society. He knows what
kind of society he lives in.
Q.	 Let us go on to talk about the textbook. Can you see the I.R.E. textbook
for the first year being satisfactory, or does it need improvement.
A. As you know, the curriculum has many fields in the primary education.
For instance, in the first year the subject is about the love of Allah and his
messenger, and with regard to the verses of the Holy Quran I can see that
some of it is suitable but the rest needs to be changed, because it seems to
me difficult for pupils to pronounce and read. In the past pupils used to
study a full part of a chapter, while now pupils study different verses
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dealing with one subject. The curriculum in general is good, but perhaps
needs some alternation.
Q.	 How about the second year textbook?
A. The second year deals with obeying Allah and his Prophet Muhammed as
well as obeying parents and thanking Allah for sending all the gifts of this
world as well as thanking parents for what they have done, as God is
always wanting us to do good things.
Q.	 Can I understand from your point of view that the textbook is suitable?
A.	 Yes, because the textbook sets out step by step all the information.
Q.	 How about the textbook for the third year?
A.	 It seems to be suitable because the book is focusing on the subject of
worship.
Q.	 There is an opinion that the textbook is full of poems. Do you agree with
this, or doyou see that it should be replaced by verses from the Holy
Quran?
A.	 Of course, the poems are suitable for this age group because pupils can
repeat these poems and include many religious concepts.
Q.	 Can I understand that the poems do not take the place of teaching the Holy
Quran?
A.	 Of course not because pupils can listen to the tape which contains the Holy
Quran as well as repeat the poems.
Q.	 Are there any problems facing l.R.E. in terms of curriculum or teaching
methods, etc.?
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A.	 We have some teachers who taught the Arabic language and found
difficulty in teaching l.R.E. and those teachers need more specialised
training, and to visit schools to gain more experience in this matter.
Q.	 Do you find that some teachers of the Arabic language have taken up
teaching I.R.E.?
A.	 Yes, they have taken up the subjects of religion and social studies.
Q.	 If this is the case, do you think this will affect I.R.E. in the primary stage?
A.	 It seems to me easy because teaching I.R.E. in the primary stage does not
need a special person because the subject is at the elementary stage. It is
not so at the intermediate stage.
Q.	What is your opinion about those non-Kuwaiti teachers who make a
contract for one year with the Ministry of Education - do you find any
problems?
A.	 Yes, this is really a problem because these teachers do not know the nature
of Kuwaiti society and their accent is different. Therefore we ask them to
teach in the simple Arabic language in order to give the pupils the chance to
understand, and the I.R.E. headquarters are working hard to solve this
problem. They have organised meetings to teach new teachers the aims of
Kuwaiti society and the curriculum and improved methods.
Q.	 Have you any suggestions or recommendations to achieve better I.R.E.?
A.	 It seems to me that we need plenty of time for consideration because we
have to be united in our work in order to comply with the latest
developments in our life. As you know, people nowadays are exposed to
the outside world and because of this any developments to achieve our
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aims are subject to this familiarisation. We should be united as the
Western peoples are, but not in the spirit of self-seeking.
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Interviewee 6 has 28 years experience as inspector and teacher.
Q.	 Does I.R.E. hold better status in modem life?
A. Yes, it has gained an important role in this society but in the past the I.R.E.
teacher did not give enough attention to the subject, and the subject itself
was without aims until one of the governors suggested that we should have
aims for I.R.E. and as we do have them for education in Kuwait, she
based the aims of 1.R.E. on those of education in Kuwait for the three
stages, and also precise aims for each subject. This happened during 1975
and I participated in this work.
Q.	 Do you find that the aims of I.R.E. in the primary stage are relevant to the
present time?
A. The aims reflect present-day life and there are teachers of psychology from
Kuwait university and teachers of developed psychology who have set up
these aims in the light of children's needs and attributes.
Q.	 If those teachers have participated in setting up the aims, do you think such
aims will need some revision?
A. The aims will always be in need of revision because they are affected by
the ever-changing style of life and because change takes place so rapidly
nowadays. We want the learner to understand this situation and to follow
what is going on around him. The changing situations of modern life
directly affect the education system and the curriculum. As a result there is
a lack of revision, particularly after the Gulf crisis which has affected the
Arab states as well as Kuwaiti society in particular. This crisis was
horrendous, the like of which has not been experienced before.
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Q.	Is the developed l.R.E. curriculum better than the old one?
A. An old curriculum is always dependent on receiving information from the
teacher only, whilst a new curriculum focuses on the learner's behaviour
and skills. The new curriculum is also aiming to prepare the learner for the
future and fulfil his/her needs mentally, psychologically and socially, if of
course the teacher is convinced and well trained to do so.
Q.	 In regard to the I.R.E. teacher, what do you think about his role?
A.	 As long as the teacher respects his pupils and does his job poperly his role
is in good shape.
Q.	Does that mean society appreciates the role of the I.R.E. teacher?
A. Without doubt this role is important because the teacher is a representative
in the pupil's home and his example will be copied, and we say that good
behaviour as seen in the home and outside is a reflection of the teachers of
I.R.E.
Q.	 Do you think that the I.R.E. textbook for the first year needs some
improvement? If so, in what respect?
A. An I.R.E. textbook for the first year did not exist in previous times and at
the present moment the textbook as we have it fulfils the aims with the aid
of pictures and exercises to enable pupils to absorb and understand the
subject. Perhaps this textbook has been written in haste because some of
the pictures do not reflect the subject and the meaning. It needs specialised
staff who understand the subject to produce more appropriate illustrations.
Q.	 Do you think that the I.R.E. textbook for the second year has similar
problems?
A.	 Yes, I do.
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Q.	How about the third year textbook?
A. I believe that this one needs revising in some aspects and for this we have
to take into account parents' opinions as well as teachers'. As you know,
the majority of textbooks need updating from time to time.
Q. There is a view that there are too many poems in the textbook and,
conversely, there are not enough verses from the Holy Quran. What is
your opinion?
A.	 In my opinion parents want to educate their children in the same way as
they educate themselves, using an old-fashioned teaching style which is a
subject curriculum, and this curriculum has been neglected in many
countries. Kuwait is one of those countries which has neglected this type
of teaching method, and we have to inform parents about the latest
developments in regard to the textbook. I suggest that the media be
involved, such as the TV and newspapers in order to draw a comparison
between the old and the new curriculum, and this must be done for
instance by interviews on TV showing the difficulties between the old and
the new. We should not write a new textbook without identifying the
textbook with the public and referring to the subject of memorising the
Holy Quran. We leave this to the pupils themselves and if they have a
desire to memorise with full understanding this will be to their good.
Finally, I would like to confirm that the developed curriculum needs more
explanation and identification with the public.
Q.	Are there any problems confronting the teaching of I.R.E.?
A. The main problem we are facing is the teaching of the Arabic language and
I.R.E. at the same time, because this weakens I.R.E. and we ask the
Ministry of Education to offer more motivation to teachers and to have
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more training. At the same time we should not force them to teach a
subject they do not like otherwise we will probably be faced with
unfortunate consequences relating to pupils.
Q.	 Do you have any suggestions or recommendations for achieving better
I.R.E.?
A.	 The primary stage is the foundation of education. Therefore we have to
give more attention to our children and educate them towards correct
Islamic thought, and I hope they will be united in schools, social clubs,
homes, and the mosque. We do not want our pupils to be confused by
learning something in school which is in opposition to what is found at
home. All parties must be united.
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Interviewee 7 has experience of 20 years as both inspector and teacher.
Q.	 Does I.R.E. gain importance in the modem curriculum from your point of
view?
A.	 Of course, I.R.E. is one of the subjects which is given special attention
from the Ministry of Education, as well as in Kuwaiti society.
Q.	 How do you know that it has special attention in regard to other curricula?
Do you mean the development of I.R.E.?
A. The answer to this question is that the development of I.R.E. is covering
the primary stage and it is supposed to cover the intermediate stage as well.
The Iraqi invasion has delayed the development programme of 1.R.E.
Q.	 Is the development of the I.R.E. curriculum better than the old one?
A.	 Personally I favour the old one but each has its advantages and
disadvantages.
Q.	 Could I ask you why you favour the old I.R.E.?
A. Because I have taught the old I.R.E. and am familiar with it from the first
up to the fourth year in the primary stage. In the old curriculum pupils
reached a satisfactory standard from the Holy Quran besides gaining the
values of I.R.E. and the skills of reading. The new curriculum is focusing
on how to build one's personality and we are aiming to achieve this target
in all the curricula. The personality of pupils towards Islam in the three
dimensions - effective, psychomotor and cognitive - is very clear in the
new curriculum.
Q.	Does this means the aims of I.R.E. can cope with the present times, or do
they need improvement or change?
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A. Well, as you know, the curriculum is always based on the foundations, the
nature and circumstances of modern life which surrounds the learner, and
therefore I can say that the aims of l.R.E. are closer to actual life.
Q.	 From your point of view how do you see the value society places on the
I.R.E. teacher?
A.	 I would answer you frankly (laughing) but I wonder if somebody else
might listen to this recording.
Q.	 Do not worry, this is an academic type of interview and anyone will not be
allowed to listen to it.
A. We, as a society - I mean the Arab society - does not respect the teacher as
it is supposed to do. Two days ago I read an article in the Kuwait
newspaper talking about the importance of showing respect for the teacher
in general, because he or she guides the younger generation in our society.
I could not say that society is showing enough respect towards the teacher,
and even the teacher himself, when someone asks him: "What is your
job?" gives a very timid response: "Teacher."
Q.	 That is for a general teacher. How about the I.R.E. teacher in particular?
A. I am terribly sorry to tell you that the I.R.E. teacher's skills are not
satisfactory to me. That is because he/she is teaching the Arabic language
and religion at the same time and you can see that the teacher teaches the
Arabic language in a better way than he/she does religion. The reason
behind this is that they have not taught I.R.E. before, but in any case a
good teacher can handle any subject.
Q.	 Does that mean you do not agree with the idea of teaching I.R.E. and the
Arabic language at the same time?
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A.	 An excellent group teacher who teaches the Arabic language, history and
I.R.E. can cope with the skills of each subject adequately, but, of course,
the teaching of the subject of I.R.E. solely will gain more impetus. At the
same time he can use more educational aids and new facilities.
Q.	 What is the role of the I.R.E. teacher from your point of view?
A.	 he will create a good pupil who can read the Holy Quran correctly and
follow the tradition of the Prophet Muhammed, peace be upon him. Once
you teach the Holy Quran and pupils learn how to read and follow the
principles of it, you have performed good work.
Q.	 Do you agree that the I.R.E. textbook in the first year needs improvement?
A.	 One of the advantages of the developed I.R.E. textbook is that it is
distributed amongst pupils to work with, whereas in the past there were no
textbooks and as a result pupils did not benefit from the effects of the
pictures, poems and so on. Add to this, if I were a teacher I would mix
Arabic skills with I.R.E. skills in order to help pupils, for instance, to
write the name of the Prophet Muhammed or write the name of Allah.
Q.	 Then I can understand that from your point of view the I.R.E. textbook in
the first year does not need improvement. If we move to the second year,
do you see there is any improvement needed and if so, in what sense?
A.	 Pupils in the second year can read a little bit so if the teacher encourages
pupils to read they will understand the meaning of the pictures and the
concepts in order to develop their appreciation and value for the textbook.
Do you agree?
Q.	 Can't you see that the pictures in the I.R.E. textbook for the second year
need replacement?
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A.	 I do agree with you that there are some pictures needing to be changed.
Better pictures should be found.
Q.	 How do you see the I.R.E. textbook for the third year?
A.	 I think for the third year we have to focus on the subject of faith and
worship.
Q.	Do you agree with the poems within this book?
A. The poems have an emotional effect upon pupils as long as the teacher
knows how to put the subject over. It is up to him/her to teach the whole
of the poems or part of them.
Q.	 Do you agree that we replace the poems in the textbook?
A. We do have a Holy Quran in the textbook which is suitable to the
educational standards, but now we reduce the number of verses of the
Holy Quran. The Ministry of Education from time to time reduces the
number of verses because we are not aiming to give pupils a quantity of
verses of the Holy Quran as we want to create a good person within the
Quranic criteria. In my opinion I feel that it is a suitable number of verses
in the textbook and I think we have some teachers who can read the Holy
Quran fluently and use the tapes.
Q.	 Do you see there is any problem confronting l.R.E. such as the textbook,
teacher or whatever?
A. The problem is you do not find a good teacher in all schools. If you find
one in one place you will not do so in another. A good teacher can solve
any problem facing him/her and I do have a number of female teachers
doing their work properly because they know how to deal with children.
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Q.	 Do you have any suggestions or recommendations for a better I.R.E. in the
future?
A.	 This question requires a little thought. As long as we commit ourselves
entirely to Islam and the Holy Quran we will be achieving our objectives.
There are some teachers who need more training and I think the Ministry of
Education is working with this objective in view.
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The Sample of Saudi Arabia
Interviewee 8 has over 20 years experience as both inspector and teacher.
Q.	 What is the status of the I.R.E. curriculum in the modem system?
A.	 The I.R.E. curriculum is highly respected and gains esteem from the whole
society because it is working for its wellbeing, and the Ministry of
Education gives it full support.
Q .	Can you say that the developed I.R.E. is better than the old one?
A.	 We donot have a developed I.R.E. but the same textbook is being altered
from time to time and all the branches of I.R.E. are to be taught in a
comprehensive way and it may be necessary to add some subjects, i.e.
Seerah.
Q.	 Are the aims of I.R.E. in this country sufficient, or do you think they
might require some changes to fit in with modern society?
A.	 The aims of I.R.E. have been set up by the state to create a good Muslim in
this society. Therefore they contain the desired ethical standard to help
pupils gain a better understanding of Islam and I think that the aims can
serve for a long time, though there may be small things that may need
change.
Q.	How does Saudi society regard the I.R.E. teacher.
A.	 This society in general respects the teacher, but we do look forward to
gaining more respect for the teacher himself and he can choose the way that
people can judge whether he is good or not.
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Q.	Could you say that the role of the I.R.E. teacher is important?
A.	 Yes, the role of the I.R.E. teacher in this society commands a prestigious
position and therefore teachers must be close to Islam if they want to
educate for a better generation, and people affected by him in school or
outside, or even in our social activities and gatherings.
Q.	 How do you regard the 1.R.E. textbook for the first year?
A. As you know, the very nature of the first year of primary stage means that
no firm direction can be established. Consequently we have to teach the
faith as best we can in order to guide them in Islamic principles and we
endeavour to correct the mistakes in regard to the faith which we have
observed in many Arabic Muslim countries, and teaching the Quran is
suitable in the number of periods available while the Tawhid and Fiqh is
little but the book needs to be simple.
Q.	 How about the second I.R.E. textbook?
A.	 The second and third year textbooks are being dealt with by the same
strategy.
Q.	 Can you say that memorising the Holy Quran in Saudi Arabia is sufficient?
A. With regard to this question there are different views. Some people agree
to increasing the number of verses of the Holy Quran for pupils at this
stage. On the other hand some agree to reducing them. I can see that
pupils under 12 years of age are not mature enough to appreciate what is
going on around them. Therefore if we have a chance to give them verses
from the Holy Quran as much as we can, it would be better, but you have
to acknowledge that not all pupils are equal; some have greater ability than
others, and we hope because of this that parents will co-operate in
supporting us at home.
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Q.	Are there any problems confronting I.R.E. from your point of view?
A.	 I would not say that there are any problems, but we do hope that parents
will assist at home in guiding their children towards islamic principles.
Q.	 Do you have any suggestions or recommendations for better I.R.E. in the
future?
A.	 The primary stage is really the foundation of the religious state from which
we try to build the future in regard to Islam for the sake of Allah, by
preparing a good generation to rebuild the status of the Islamic community
as it was before. Add to this I would say that a number of verses which
have been given to our pupils 8 years ago are more than they are now, but
the curriculum now gives pupils a chance to understand the simple
meaning of Islam.
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Interviewee 9 has 29 years experience as inspector and teacher.
Q.	 Does l.R.E. in modem education gain better status than in previous times?
A. There is no doubt that l.R.E. today is much better in Saudi Arabia in
particular than in any other Muslim country because you can see that the
religious science which includes all branches of I.R.E. teaching in this
country has taken up a large part of the whole curriculum. In the past the
curriculum of I.R.E. focused on the Holy Quran only, and there was no
textbook for pupils as we have now. I would say that the Ministry of
Education should be applauded when they set up the modern curriculum by
co-operating with the team of experts in the field.
Q.	 In your opinion, how does Saudi society regard the I.R.E. teacher?
A. If the teacher is doing his work properly everybody in the society will
appreciate him. On the contrary, if the teacher is not fulfilling his duties
society will not appreciate him.
Q.	 Do you think that the aims of I.R.E. in Saudi Arabia need some revision
for the future?
A. The aims of I.R.E. which have been laid down by the Ministry of
Education have taken a long time to prepare and will serve for a long time,
and in my opinion I can say that there is no need to change these aims.
Q.	 Do parents participate in the process of developing I.R.E. as a whole?
A. They do not have anything to do with development because the whole
curriculum is revised from time to time by the Ministry of Education.
Therefore we could not say that we have a developed textbook or
curriculum and you can see that from time to time the revision of the
textbook has been to simplify it regarding certain words and the structure
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of sentences. Bear in mind that the textbook in Saudi Arabia was written
10 years ago and there has been no major change except for a small amount
of revision as I have told you, and perhaps in this case the situation in
Kuwait is different to ours.
Q.	Are sufficient chapters memorised from the Holy Quran in the primary
stage? Do they need increasing?
A. In fact this subject is not quite in agreement with parents who feel that the
I.R.E. curriculum must reduce a number of verses from the Holy Quran in
the primary stage. As a result of this the Ministry of Education has taken
this matter into account and reduced the number of verses from the Holy
Quran as well as reducing the periods of teaching I.R.E. Although we can
see that the I.R.E. curriculum in Saudi Arabia has given enough attention
to teaching faith and worship as well as other branches of religion in the
primary stage, more than many other Arab Muslim countries. For
instance, when pupils came from Kuwait to study in Saudi during the Iraqi
invasion, they found that there was difficulty in complying with the I.R.E.
there.
Q. Can you say the I.R.E. textbook in the first, second and third years in the
primary stage fulfils the needs of the actual life, or does it need
improvement?
A.	 I think that it is adequate; however, there is planning for the future to alter
the curriculum under the guidance of the authorities.
Q.	 Are there any problems facing I.R.E. from your point of view?
A.	 The main problem facing I.R.E. is the contribution that parents might make
in guiding their children in view of the influence of the media, e.g. TV,
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because the media does not conform to the curriculum of I.R.E. at all
times.
Q.	 If you compare the media in Saudi Arabia with that in Kuwait you will see
that it is more restrained in the former country. Do you agree?
A.	 This is true, and the media in Kuwait is having an adverse affect on the
teacher of I.R.E. particularly because of the mixed classes in higher
education. As a result of this, this influence will be detrimental to 1.R.E.
Q.	 Have you any suggestions or recommendations to make for a better 1.R.E.
for the future?
A.	 a) I hope there is more care shown towards developing l.R.E. in Kuwait
because it	 is a responsibility of the authorities.
b) I would suggest that I.R.E. in Kuwait gives more attention to teaching
the skills of reading the Holy Quran.
c) I wish that I.R.E. teachers would supply educational visual aids in
order to help the pupils in their studies.
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Interviewee 10 has 7 years experience as an inspector.
Q.	 Has I.R.E. had enough attention and status in the modem curriculum
compared with other subjects?
A.	 I.R.E. has enough attention and renewal in formulating the subject from
the old to the new one.
Q.	 Is that concerning the primary education in particular, because all our talk
is about the primary education?
A.	 In the primary education there is renewal but it might not be
comprehensive. There is a future plan to develop I.R.E. education in
general, and entering a new subject such as Seerah and morality.
Q.	 Who undertakes the evaluation process of I.R.E. - parents, teachers or the
educational development department?
A.	 Renewal is always taking place from the educational development
department within the Ministry of Education, and expert people have
always participated. Also scholars and some publishers have also
participated in this matter. They used to re-write the l.R.E. textbook and
make some alterations.
Q.	 Do you think that the I.R.E. textbook in the past was better than the
present one?
A. The new one seems to me better.
Q.	 Do you think that the aims of I.R.E. are relevant and suitable to our lives,
or do they need alteration for the future?
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A. I assume that the aims and formula do serve the society in general, the
roots of which spread to the younger people, which does not exist in many
societies.
Q.	 How does the Saudi society view the I.R.E. teacher? Is he held in high
regard or not?
A. The I.R.E. teacher in Saudi Arabia is respected and accepted in schools
and outside schools. The scholars in general hold high status in Saudi
Arabia because people ask them always about their religious issues
concerning their lives. They often need the I.R.E. teacher and keep a
continuous relationship with them.
Q.	 Does this mean that the role of I.R.E. is strong enough in society?
A. There is no doubt that the l.R.E. teacher plays an essential role within the
schools and society. The I.R.E. teacher tries to improve conditions in
society. However, we could not say that he can do everything as there are
some impediments such as the influence of the family, and if we have a
stable family this helps the I.R.E. teacher with his duties. Otherwise there
will be difficulties, particularly with the media because it has an essential
role in developing society. People who studied in a state school or a
private school take objection tosome of the TV programmes, films, which
are offensive to I.R.E.
Q.	 Do you have any remarks regarding the I.R.E. textbook for the first year?
A. Some pupils entering school in the first year cannot read and write, and the
family sometimes tries to help them to memorise some verses from the
Holy Quran and improve their morality. This of course helps pupils
entering school at only the minimum standard. Our plans are to give pupils
certain chapters from the Holy Quran to be memonsed and understand the
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core of Islamic religion, knowing Allah. Also to study the basic principles
of worship. This seems to me suitable to the ability of pupils at this stage,
and is not too deep.
Q.	 How do you see the second I.R.E. textbook?
A.	 The second one is the same as the first, while the third stage needs more
explanation and to focus on the meaning of the words.
Q.	 There is a view that the I.R.E. curriculum in Saudi contains difficult
language and there are too many chapters to be memorised. Do you agree
with this view?
A.	 In Saudi Arabia memorising the curriculum from the Quran is not too much
because it only contians 5 chapters. So I believe it is not much for pupils
to have 5 chapters from the Quran in the whole year compared with the old
I.R.E. textbook, and there are instructions to carry on memorising and
checking pupils' progress, although certain changes were affected 4 years
ago towards memorising the Quran.
Regarding the difficulty in the language of I.R.E., you could say the old
curriculum contains difficult words which have been copied from early
sources and old religious books, particularly with the Hanbaly sector. It is
easy for the advance of pupils and teachers to know this and to explain it to
others. I have found now that scholars and religious people have taken
away a lot of these difficult words from the textbook and it seems to me to
be more easy and simple.
Q.	 Do you find there is any confrontation with I.R.E.?
A.	 If there are any problems facing I.R.E. they can be solved outside schools
and not within the curriculum because they do not have many educational
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aids and this might affect the pupils' performance. Also the environment
outside the schools does not help our pupils; I refer especially to the media.
Q.	Have you got any suggestions or recommendations regarding LR.E.?
A.	 My recommendation is that we should check the factors which can assist in
the success of I.R.E. and try to influence the media in such a way as to
benefit I.R.E.
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Interviewee 11 has 9 years experience as an inspector, and 26 as a teacher.
Q.	 Do you find that I.R.E. has a good status in the modem curriculum?
A.	 All the I.R.E. subjects have a good status in the eys of the authorities in
Saudi Arabia because they take up one third of the educational curriculum.
Q.	 Do you see that the modem I.R.E. curriculum is better than the old one?
A.	 The modem I.R.E. is built on the experiences of the old textbook and have
been revised accordingly.
Q.	 Do you find that I.R.E. aims are suitable, or do they need revision?
A.	 The aims of I.R.E. In the primary stage are suitable to the child's growth
and understanding in order to achieve the benefit of education, especially if
it is accepted by the families.
Q.	 What is the Saudi view towards the I.R.E. teacher?
A.	 In this country the I.R.E. teacher is considered and appreciated because he
is a representative of his subject of religion. Therefore his behaviour
should be exemplary.
Q.	 What is your evaluation of the role of the I.R.E. teacher?
A.	 If the l.R.E. teacher has full understanding of the subject he has an
influence over the pupils, but if he has not there is no value in what he
purports to teach.
Q.	 How do you value the I.R.E. textbook for the first year?
A.	 From my point of view the book is good and if there are any mistakes we
should go and change them. I would not mind rectifying any mistakes if
necessary. The case is the same with the second and third year textbooks.
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Q.	 Do parents have a chance to participate in developing LR.E.?
A.	 Participation is not for anybody, only those responsible people and
qualified ones who have the ability to answer a questionnaire if supplied.
Q.	 Do you find that there is any problem confronting I.R.E., I mean regarding
teacher or curriculum?
A.	 l.R.E. as a subject is a part of all our lives. Pupils find their parents
worship in the home and in the mosque and they follow their example. In
terms of the understanding of the subject it is not difficult except the
subject of the Holy Quran because sometimes it needs a special teacher to
assist.
Q.	 Do we need to increase the number of verses of the Holy Quran for our
pupils?
A.	 The Holy Quran nowadays is not treated as it was in the past. We are
supposed to increase teaching of the Holy Quran in place of teaching part
of the Arabic language.
Q.	 Are there any suggestions or recommendations for better I.R.E.?
A.	 The l.R.E. subject must take the biggest share of the curriculum. It has to
be easy and simple and include aspects of loyalty and trust and a correct
faith. The committee of the I.R.E. department must revise the curriculum
and take the teachers' opinions into account. We are supposed to have
more qualified I.R.E. teachers for teaching the Holy Quran.
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Interviewee 12 has 9 years experience as an inspector and 18 years as a teacher.
Q.	 Do you see that I.R.E. gains importance in the modem curriculum?
A. There is no doubt that 1.R.E. has gained importance in the curriculum
because this is an Islamic state and we have to educate pupils towards
Islam and to develop the curriculum of I.R.E.
Q.	 Which I.R.E. do you think is better, the old or the new one?
A. There is no difference between the old and the new curriculum of I.R.E.
and the state is always giving attention to it, particularly the Ministry of
Education in undertaking its development.
Q.	 Regarding the aims of I.R.E., do you see that it is suitable for the next
stage?
A. You know that the Ministry of Education is always revising the curriculum
and reformulating the textbook in order to be kept abreast with Islam. As
you know, Islam as a religion is valid from the past and for the future, and
we are living in an advanced style which means that the aims of I.R.E.
might need some adjustment in order to achieve some sort of balance to
meet the new situation. The main thing is how to reach the pupils and
identify them with Islam either through the oral and visual media or
through the schools.
Q.	 Can you see the I.R.E. teacher doing his job properly?
A.	 No doubt that youth is now becoming close to Islam day by day and the
dimension is to be religious and some of those people are well educated
particularly in I.R.E. and this is useful in forecasting on I.R.E. as a
subject.
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Q.	 How does Saudi society evaluate the I.R.E. teacher.
A.	 The view of our society towards the l.R.E. teacher is excellent because he
is a respected person, even though he may not be Saudi.
Q.	 How have you arrived at this conclusion regarding 1.R.E.?
A.	 We have come to this conclusion after evaluating the 1.R.E. teacher, his
personality, commitment and dignity and appearance, even if he is not
specialised in the subject. We know this through experience.
Q.	 How do you see the I.R.E. textbook in the first year?
A.	 The information given to pupils is suitable, but some alteration of words
may be necessary to simplify it, i.e. if we put the "wuda" and other
subjects as a story it would be easy for the child to understand. This
would be better than copying certain words from the old sources and
giving it to pupils.
Q.	Do you see the quantity of the Holy Quran given to pupils to be suitable or
not?
A.	 We are satisfied with the quantity given because we wish to make sure they
have a good grounding in the Holy Quran before they advance and take
responsibility in their lives.
Q.	 Is there any problem confronting I.R.E.?
A.	 There are no problems confronting I.R.E. but sometimes pupils have
difficulties with the textbook and the Ministry of Education holds meetings
to discuss the subject of the content of 1.R.E. as some parents are not
satisfied with the curriculum.
Q.	 Are there any recommendations or suggestions you might like to make?
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A.	 I hope that the whole Gulf States in particular and the Arab Muslim states
become united to follow the I.R.E. curriculum as laid down by Saudi
Arabia. I can see that we in the Gulf States have no differences, so why
should we not teach the same curriculum, because sometimes you find
there is difficulty when pupils come from Bahrain or Kuwait to stay in
Saudi Arabia and they cannot catch up. Therefore I hope that the
unification of the curriculum will be possible in the future.
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Interviewee 13 has 22 years experience as both inspector and teacher.
Q.	What is your opinion about l.R.E. in the modem system compared with
other subjects?
A.	 I have no comments regarding the present system in terms of a curriculum
because I have not participated in presenting it.
Q.	 I see that you have over 20 years experience in this field so can you answer
me a number of questions regarding the I.R.E. curriculum?
(The interviewee hesitated at this suggestion.)
A.	 In fact, I find that the curriculum is suitable to our lives in the kingdom and
is better than many other Muslim countries.
Q.	 Can you see that I.R.E. aims are suitable, or do they need revising in the
future?
A.	 In fact the aims laid down by the Ministry of Education are solid and they
can be applied in the long term, and bear in mind that they are derived from
the general aims of education in this country and I can see that there is no
need to change them yet.
Q.	 Can you identify to me what sort of development has occurred in the
primary education in relation to I.R.E.?
A.	 The subject of development nobody knows about because it came from the
Centre of Educational Development which gives fmal approval to any
suggestions or recommendations submitted.
Q.	 Does that mean that you have not participated in this committee?
A.	 I have said to you that I have no idea about the curriculum development
because my knowledge is close to schools and teachers and in my opinion
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I.R.E. teachers are doing their job properly as long as they remain devoted
to Islam.
Q.	 In your opinion do you find it worth while for parents to share in the
development of I.R.E.
A.	 The development of I.R.E. is not open to any person but only to those
who are qualified in this matter such as scholars, "ullama", and if there are
plans for development we have no idea about it. They often come to us
from the authorities in education and I say that parents might participate
within the school itself when they have the annual meeting.
Q.	 Do you have any idea about the three stages in the primary education in
regard to the I.R.E. textbook?
A.	 The answer is I could not give you exactly what is going on in the 1.R.E.
textbook but it would be better for you to go to schoolyourself and check
and you could question teachers as they are closer to the situation than we
who stay in the office.
Q.	 Are there any problems regarding I.R.E.?
A.	 From my point of view I can see there is no problem with it in this country
and you might ask some people who have more knowledge about it.
Q.	 Are there any suggestions or recommendations for a better I.R.E.?
A.	 I cannot say anything further at the moment
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Interviewee 14 has 26 years experience as both inspector and teacher.
Q.	 What is the state of the I.R.E. curriculum in the modern society?
A.	 Of course it has an important role in educating pupils about religion, their
duties towards God and other people.
Q.	 Is there any difference between the old I.R.E. curriculum and the new one?
A.	 There is no major difference between yesterday and today. The new one is
better because we have made considerable improvements over the last 13
years.
Q.	 Do you think that the aims of I.R.E. need improvement for the future?
A.	 The aims seem to me suitable because they can develop a child gradually.
Q.	Do you believe that the I.R.E. teacher in this country is held in high
esteem?
A.	 It depends upon the teacher himself, as long as he has respect for the
subject and himself, people will treat him as he wants. At the same time if
his teaching is not good people will ignore him.
Q.	 Does that mean the role of the l.R.E. teacher in Saudi Arabia is a success?
A.	 The role of the I.R.E. teacher is that he has a message for children to
follow and must teach them new things within the Islamic Sharia and yet in
an up to date way.
Q.	 Do you think the I.R.E. textbook for the first year is good or does it need
improvement?
A.	 The 1.R.E. textbook is suitable if it is applied and used correctly. It must
be used in a practical way and not just for reading.
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Q.	 Is this a similar case for the second and third years?
A.	 Yes, it is similar.
Q.	 Are there any problems confronting I.R.E. from your point of view?
A.	 There is no essential problem, but teachers of I.R.E. should clarify always
with his pupils about change from one time to another.
Q.	 Do you have any suggestions or recommendations about 1.R.E.
development?
A.	 The teacher should seek Allah in his work and be sincere. He should also
seek co-operation between home and school to maintain the level of
education for children to gain and avoid any conflict that might happen
between home and school because parents' level of religion may not be the
same.
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APPENDIX 9
A Questionnaire about I.R.E. Role in Kuwait and
the Kingdom of Saudi Arabia
Dear Parents
I would be glad to get your responses, opinions and suggestions to my
questionnaire which is related to I.R.E. teaching in the primary stage. This is a
part of a PhD study, sponsored by the Faculty of Education, Kuwait University.
Dear Brothers and Sisters
Your opinions will be a great value in going on with my research. It is a study
about the teacher's role and I.R.E. syllabus within textbook and educational aims.
In addition the researcher believes that parents' participation would reinforce the
bonds with I.R.E. teachers to develop and modify I.R.E. through life.
Please respond to all questions frankly, paying attention that all questionnaires will
be dealt with in complete confidence to serve the researcher's aims.
Thank you for your co-operation.
Adel Aisharaf
College of Education
Department of Curriculum and Instruction
Kuwait University
2
2. Sex:	 a.Male	 []
b. Female	 [1
	
F]
3. Qualification: a. Postgraduate	 F]
b. Graduate	 I]
c. Other	 [1
	
[1
Strongly Agree Undecided Disagree Strongly
agree	 disagree
I.R.E. teaching in	 []	 []	 []	 []	 [1
this country is
encouraged.
2 Developed I.R.E.	 []	 []	 []	 []	 []
syllabus is better
than past one.
	
3 Children's interest []
	 []	 [1	 [1
in I.R.E. is weak.
4 Iwishtoco-	 [1	 []	 [1	 []	 []
operate with
I.R.E. teachers to
realise a better
achievement
religiously for our
children.
5 Mychildfeelsthat 	 []	 []	 []	 []	 []
I.R.E. is
important in
his/her life.
6 Mychildishappy	 []	 []	 []	 []	 []
while memorising
verses from the
Holy Quran.
7 Mychildasksme	 []	 []	 [1	 []	 []
to teach him/her
some lessons
from the l.R.E.
textbook s/he does
not understand.
8 Ifindthel.R.E.	 []	 []	 []	 []	 []
textbook in the
first year suitable
for my child.
9 1 find the I.R.E.	 []	 []	 [1	 []	 F]
texthook in the
second year
suitable for my
child.
10 Ifind the l.R.E.	 [1	 []	 [1	 [1	 [1
textbook in the
third year suitable
for my child.
Please tick in the appropriate box I]
1.	 Nationality: a. Kuwaiti	 []
	 (for computer use)
b.Saudi	 [1
	
F]
4
3
Strongly Agree Undecided Disagree Strongly Computer
agree	 disagree use only
11 Mychildlikes	 []	 []	 []	 I]	 []	 []
I.R.E. more than
other subjects.
12 lamnotreadyto	 []	 []	 []	 []	 []	 [1
be involved in
teaching my child
LR.E.
13 IfeelthatLR.E.	 []	 []	 []	 []	 []	 []
teachers in
primary education
are qualified to
teach the subject.
14 Ibelieveinthe	 []	 []	 []	 []	 []	 []
importance of
I.R.E. for future
generations.
15 I.R.E. plays an	 []	 []	 []	 []	 []	 []
important role in
society's
progress.
16 Parentst
	[]	 []	 []	 []	 []	 [1
participation is
necessary to
modify and
develop I.R.E.
17 Mychildisbored	 []	 []	 []	 [1	 [1	 []
due to I.R.E.
teaching methods.
18 I.R.E.effectsare	 []	 []	 []	 [1	 []	 []
clear upon my
child in daily life.
General comments and suggestions:
Thank you for your response
Adel Aisharaf
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A Questionnaire about IRE. role in Kuwait
and the Kingdom of Saudi Arabia
Dear Sir/I.R.E. teacher
I have the honour to ask your opinions and suggestions in this questionnaire, in
addition to your remarks about I.R.E. as a subject in primary education, as you are
directly involved in the subject.
It is part of developing the l.R.E. curriculum in terms of objectives, textbook and
teaching methods. It is intended to help us to assist our pupils, boys and girls,
towards better I.R.E., focusing on the role of the teacher in constructing society.
This questionnaire is part of a PhD study in I.R.E., so please respond to all the
questions frankly and clearly. All information will be dealt with in confidence.
Thank you for your co-operation.
Adel Aisharaf
Department of Curriculum & Instruction
College of Education
Kuwait University
6
Please put a tick [1 in the appropriate box
For computer
use
Nationality:	 1. Kuwaiti
	 [1
2. Saudi
	 []	 [1
Sex:	 I. Male	 []
2. Female	 I]	 []
Qualifications:	 1. Postgraduate	 [1
2. Graduate	 []
3. Diploma	 [1
4. Secondary	 [1	 []
Years experience: 	 1. less than 5 years
	 [1
2. 5 - 10 years
	 []
3. more than 10 years
	 []	 []
7
Strongly Agree Undecided Disagree Strongly Computer
agree	 disagree use only
Iknowexactly	 []	 []	 []	 [1	 []	 [1
whatthe aims of
1.R.E. are in this
country as laid
down by the
Ministry of
Education.
2 Ithinkthatthe	 [1	 []	 [1	 []	 []	 [1
aims of I.R.E. are
clear
3 Ith.inkthatthe	 []	 []	 []	 [1	 []	 []
aims of I.R.E. are
suitable for
primary
education.
4 Ibelievethata!!	 []	 []	 [1	 []	 I:]	 []
the aims of I.R.E.
can be achieved.
5 I consider that	 []	 []	 []	 []	 []	 [1
I.R.E. is as
important now as
it was in the past.
6 Ihavemetsome	 []	 []	 []	 []	 []	 []
parents and
discussed their
children's
performance.
7 Theimportanceof	 []	 []	 []	 []	 []	 []
I.R.E. is clear to
the parents.
8 Theimportanceof	 []	 []	 []	 [1	 [1	 1]
I.R.E. is clear to
teachers of other
subjects.
9 I.R.E.playsan	 []	 []	 [1	 []	 []	 []
essential role in
keeping society
united.
8
Strongly Agree Undecided Disagree Strongly Computer
agree	 disagree use only
10 Ithinkprimary	 []	 []	 []	 [1	 [1	 [1
stage succeeds in
presenting Islamic
values through the
I.R.E.
curriculum.
11 I.R.E. can	 []	 []	 []	 []	 []
contribute towards
developing society
similar to the
modem education
system.
12 I.R.E. is facing a	 [ ]	 [ 1 	[ ]	 [ ]	 [ ]	 [ ]
kind of
carelessness from
teachers in
continuous
developing
process in primary
stage.
13 lamnota	 []	 [1	 []	 []	 II]	 []
specialist in
I.R.E. teaching
methods.
14 Pupilsinl.R.E.	 []	 [1	 []	 []	 []	 []
lessons are
interested and
share effectively.
l5luseeducational	 [1	 []	 []	 []	 []	 []
teaching aids such
as video, films,
charts, OHPs,
slides and others
to support 1.R.E.
teaching.
16 Ithinkl.R.E.	 [1	 []	 []	 []	 []	 []
methods of
teaching achieve
the subject targets.
l7Thetextbookin	 []	 []	 []	 []	 [1	 []
the first year is
easy to understand
by the pupils in
primary
education.
9
Strongly Agree Undecided Disagree Strongly Computer
	
agree	 disagree use only
l8Thetextbookin	 []	 []	 [1	 [1	 [1	 E]
the second year is
easy to understand
by the pupils in
primary
education.
l9Thetextbookin	 []	 []	 []	 [1	 []	 []
the third year is
easy to understand
by the pupils in
primary
education.
2Olhavenot	 I]	 []	 []	 []	 []	 F]
participated in
developing the
I.R.E. curriculum
in this country.
21 ldonotfeelthat	 [1	 []	 F]	 F]	 [1	 [1
parents are happy
with I.R.E. in
primary
education.
22Pupilshave	 []	 [1	 []	 []	 F]	 []
difficulty in
memorising
verses from the
Holy Quran.
23 Parents can help	 []	 [1	 [1	 F]	 [1	 [1
their children
memorise the
verses from the
Holy Quran.
24Theperiods	 []	 []	 []	 []	 F]	 F]
devoted to
teaching I.R.E.
are sufficient.
25 Peopleinthis	 []	 []	 []	 []	 []	 F]
society do not
respect I.R.E.
teachers.
26 lthinkthat	 []	 []	 []	 []	 []	 F]
I.R.E.'s future is
the responsibility
of the teachers.
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Strongly Agree Undecided Disagree Strongly Computer
agree	 disagree use only
27 lthinkthat	 []	 []	 []	 []	 []	 []
I.R.E.'s future is
the responsibility
of society.
28lthinkthat	 []	 []	 [1	 [1	 [1	 []
I.R.E.'s future is
the responsibility
of the family.
29 Developed 1.R.E.	 []	 []	 []	 []	 []	 []
textbook (1st
year) is
convenient for the
future.
30 Developed I.R.E. 	 [1	 []	 []	 []	 [1	 []
textbook (2nd
year) is
convenient for the
future.
31 Developed I.R.E.	 []	 [1	 []	 []	 []	 [1
textbook (3rd
year)is convenient
for the future.
32Parentshavea	 []	 []	 []	 []	 []	 I]
clear picture of the
role of I.R.E. in
society.
33 1st grade textbook	 []	 []	 []	 []	 []	 []
contents are
integrated.
342ndgrade	 []	 [1	 [1	 []	 []	 []
textbook contents
are integrated.
353rdgrade	 []	 []	 []	 [1	 []	 []
textbook contents
are integrated.
11
Comments and recommendations:
Thank you for your participation
Adel Aisharaf
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Ministry of Education
Kingdom of Saudi Arabia
Dear School Headmaster
With reference to the letter from Educational Researches and Evaluation
Management No. regarding Mr. Adel Aisharaf, the researcher in Kuwait
University, applying his study entitled: "Comparative Study in the role of l.R.E.
in Kuwait and Saudi Arabia".
Enclosed are the questionnaire and other documents. We agreed to facilitate his
mission and distribute his questionnaire to both I.R.E. teachers and parents for
completion.
We hope that l.R.E. Supervisors supply him with the necessary information.
Yours truly
Supervisor Management
\V\
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